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Section I:  Welcome and Introductions 
 
Estimated Length of Time: 
30 minutes 
 
Learning/Performance Objectives: 

 Identify the workshop rationale, learning objectives, and agenda 
 Identify WIIFM 

 
Method of Presentation: 
Lecture, small and large group discussion, large group activity 
 
Materials Needed: 

 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Name Tents 
 Memo sticky pads  
 Trainer-Prepared Flip Chart: What’s In It For Me? 
 Trainer-Prepared Flip Chart: Parking Lot 
 Music CD (trainer choice) 
 Poster #1:Trainer Ghost 
 Handout #1: Building a Trauma-Informed Culture in Child Welfare 

(PowerPoint Presentation)  
 Handout #2: Learning Objectives/Agenda  
 Handout #3: Idea Catcher/Action Plan  
 Handout #4: Pennsylvania’s Child Welfare Practice Model  
 PowerPoint Presentation: 

o Slide #1: 533: Building a Trauma-Informed Culture  in Child Welfare 
o Slide #2: Learning Objectives 
o Slide #3: Agenda for Today 
o Slide #4: Quality Service Review Indicator 1a: Safety: Exposure to 

Threats of Harm 
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Section I:  Welcome and Introductions 
 

Trainer note:  
The purpose of room preparation is to set a tone of safety, fun, and an environment of 
sanctuary. Arrange tables in conference style seating. As participants enter the room, 
play a relaxing music CD of trainer’s choice. Also, over breaks and during individual 
activities, play the music CD.   
 
Place one memo sticky pad on each table. 
 
Place on each table for participants, Handout #1 (533: Building a Trauma-Informed 
Culture in Child Welfare) (PowerPoint Presentation). 

 
Step 1: Introductions and WIIFM: Individual and large group activity. 
(15 minutes) 
 
Before participants arrive, display PowerPoint Slide #1 (533: Building a Trauma-
Informed Culture in Child Welfare), which is the introductory slide for the training. 
 
Whenever possible, start the training session promptly at 9:00 AM. 
 
As participants arrive, welcome them and ask them to complete their name tents 
following the format below: 
 

 Name (Center) 

 County (Top-Right Corner) 

 Position (Top-Left Corner) 

 One thing they did to take care of themselves last night (Bottom-Right Corner) 

 One thing they would like to get out of this training (Bottom-Left Corner) 
 
When the name and four corners are complete, ask participants to place their name tent 
in front of them. 
 
After all participants have arrived and completed their names tents, introduce yourself 
including your name, area of expertise, current position, years of experience, one thing 
you did last night to take care of yourself, and any other information related to the 
content. 
 
Ask the participants to introduce themselves to the large group using the information 
they have written on their name tents. 
 
Use the examples of self-care participants provide to reinforce the content from the 
prerequisite workshop, 313: Managing the Impact of Trauma on the Child Welfare 
Professional.  
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As the participants share the one thing that they want to learn about building a trauma-
informed culture, write these thoughts on the What’s In It For Me? (WIIFM) flip chart. 
Tell participants that, at the end of the training, they will review the WIIFM flip chart to 
ensure that all of the concepts/questions have been addressed. Create a Parking Lot for 
those items that will not be addressed/are not addressed in the training. Explain to 
participants that the items posted on the Parking Lot are items that may not be 
addressed in this training; however, you will direct them to resources that can meet their 
needs. 
 
Ensure that all participants have taken the prerequisite workshop, 313: Managing the 
Impact of Trauma on the Child Welfare Professional. Explain that this workshop will 
build on the concepts covered in first workshop. 
 
Step 3: Training Room Guidelines: Lecture 
(2 minutes) 
 
Discuss the following training room guidelines: 
 

 The 15-Minute Rule 

 Training Schedule – 9:00 to 4:00 with Breaks/Lunch 

 Document your Presence via the sign-in sheet 

 Provide Constructive and Motivational Feedback 

 Show Respect 

 Take Risks 

 Practice Makes Permanent 

 Focus on Learning – Cell phones on vibrate & only contact office for 
emergencies 

 
Step 2: Learning Objectives/Agenda/Idea Catchers/Action Plans: Lecture 
(5 minutes) 
 

Trainer Note: The Idea Catcher/Action Plan have been combined on one handout to 
help participants immediately capture interesting concepts and action 
items that arise when you train a given section. 

 
Refresh participants memories of the items covered in the prerequisite workshop, 313: 
Managing the Impact of Trauma on the Child Welfare Professional. Remind participants 
that they were given an overview of traumatic stress on the child welfare professional. 
They covered what trauma is, why it happens, and how to assess the risk and impact of 
primary and secondary trauma on child welfare professionals. They also assessed the 
impact traumatic stress had on them personally and they began to create their trauma-
informed self-care plans.   

Refer participants to Handout #2 (Learning Objectives/Agenda). Review the learning 
objectives and agenda for this workshop using PowerPoint Slide #2 (Learning 
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Objectives) and PowerPoint Slide #3 (Agenda for Today). Inform participants the 
agenda items that will be covered today. Explain that the discussions and activities will 
be focused on the role of organizations to support a culture that is trauma-informed. 
Specifically, they will explore the role of the organization in creating a work environment 
that allows employees and the children, youth, and families that we serve to recognize, 
address, and transform trauma so that they can function at their best. Explain that the 
parallel process will continue to be applicable to today’s discussions.   
 
Refer participants to Handout #3 (Idea Catcher/Action Plan). Point out that this 
handout is structured according to the workshop’s agenda. Explain that this handout will 
be used to capture ideas and action items throughout the training.   
 
Step 4: Connection to the Pennsylvania Child Welfare Practice Model: Large 
group discussion 
(6 minutes) 
 
Remind participants why such trainings on trauma and the trauma-informed approach in 
child welfare was developed. Refer participants to Handout #4 (Pennsylvania’s Child 
Welfare Practice Model). Ask participants to review it and identify the most closely 
relevant child welfare outcome and value/principle related to today’s topic. Once 
participants identify the correct answers:  
 
Outcome: Skilled and responsive child welfare professionals, who perform with a shared 
sense of accountability for assuring child-centered, family-focused policy, best practice 
and positive outcomes. 
Value: Organizational excellence 
Principle:  Building, supporting and retaining a qualified, skilled, and committed 
workforce whose own well-being and safety are valued is essential. 
 
Our practice model values its employees and recognizes that the success of an 
organization in achieving safety, permanence, and well-being for children, youth, and 
families cannot happen unless staff is supported.  
 
Display PowerPoint Slide #4 (Quality Service Review Indicator 1a: Safety: 
Exposure to Threats of Harm). When we apply the parallel process, the Quality 
Service Review Indicator 1a: Safety: Exposure to Threats of Harm is relevant to the 
topic of traumatic stress in child welfare. Ask participants to recall that in the 
prerequisite training, they applied the parallel process by attempting to reword the 
indicator. Ask participants if they remembered what they created as a new indicator.  
 
The responses should be something similar to the following:   
 

Degree to which: 
• The child welfare professional is free of abuse, neglect, and exploitation by 

others in his/her place of work and other daily settings.  



533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 5 of 36 

• The child welfare professional’s organization, supervisors, managers, etc. 
provide the attention, actions, and supports and possess the skills and 
knowledge necessary to protect the child welfare professional from known and 
potential threats of harm at work and other daily settings. 

 
Step 5: Training Ghost: Lecture 
(2 minutes) 
 
Explain that throughout the course of the day, every effort will be made to make this a 
physically and emotionally safe environment. Participants will get the most out of the 
training if we share our experiences and learn from each other. However, at times there 
might be a topic about which a participant will choose not to speak up. These are the 
issues that could be the most important to discuss because other participants may be 
experiencing them as well.  Refer participants to Poster #1 (Training Ghost). Explain 
that the Training Ghost will hold the topics that participants would like to bring up for 
discussion, but would rather remain anonymous. Instruct participants to write their 
question or topic on a memo sticky pad and stick it to the ghost any time during the 
training. The class can address them as they are posted.   
 

Trainer Note:  
Check Poster #1 (Training Ghost) after breaks and after lunch for new comments. 
Address them as they arise and incorporate concerns into discussions as appropriate. If 
the class falls silent during discussions, inquire whether there might be a Training Ghost 
issue.    
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Section II:  The Parallel Process 

Estimated Length of Time: 
(25 minutes) 
 
Performance Objectives: 

 Identify at least three changes you have made either individually or 
organizationally as a result of attendance at the prerequisite training, 313: 
Managing the Impact of Trauma on the Child Welfare Professional. 

 Name one way the parallel process applies to a given situation. 
 
Method of Presentation: 
Lecture, walk around activity, large group discussion 
 
Materials Needed: 

 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #1: Building a Trauma-Informed Culture in Child Welfare 

(PowerPoint Presentation) (revisited) 
 Handout #3: Idea Catcher/Action Plan (revisited) 
 PowerPoint Presentation: 

o Slide #5: Organizational Responsibilities 
o Slide #6: The Parallel Process 
o Slide #7:  Don’t Let Ideas Get Away!
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Section II: The Parallel Process 

Step 1: Three-Pronged Approach to Deal with Trauma: Lecture 
(5 minutes) 
 
Begin this section by displaying PowerPoint Slide #5 (Organizational  
Responsibilities). Review with participants, the three-pronged approach to dealing with 
trauma.  They are:  
 

 Individual (employee) self-care 
 Peer and supervisory support 
 Organizational/Agency-wide support including the use of worksite models 

and systems that work to manage trauma  
 
Refresh participants’ memories of the discussion from 313: Managing the Impact of 
Trauma on the Child Welfare Professional around employee driven change where self-
care was emphasized.   
 
We, as leaders are also staff who are exposed and affected by trauma. Just as front line 
workers need to recognize trauma and engage in self-care to serve children and 
families, we need to do the same. However, as leaders, we have an additional role. 
Point out the third bulleted item that is bolded. We are responsible for creating the 
infrastructure in our agencies to support a culture where staff are empowered to 
recognize trauma, engage in self-care, and seek peer and supervisory support. Explain 
that this is the topic that will be covered for most of the day.    
 
Remind participants that they started to think about supervisory and 
organizational/system responsibilities when they did the activity around the Tamika 
scenario in the prerequisite workshop, 313: Managing the Impact of Trauma on the 
Child Welfare Professional.           
 
Step 2: What have we done/will we do?  Walk-around activity 
(5 minutes) 
 
Post three blank flip charts on the wall, one entitled individual change, one entitled 
peer/supervisory support, and one entitled organizational change. Provide each 
participant a marker. If participants attended 313: Managing the Impact of Traumatic 
Stress on the Child Welfare Professional the previous day or sometime that week, ask 
them to do the task in Option 1, below. If participants previously attended 313: 
Managing the Impact of Traumatic Stress on the Child Welfare Professional more than 
one week ago, ask them to complete Option 2, below.    
 
Option 1: 
Identify at least three changes you plan to make as a result of attending the prerequisite 
training, 313: Managing the Impact of Trauma on the Child Welfare Professional. Ask 
them to categorize their planned changes on its respective flip chart.     
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Option 2: 
Identify at least three changes you have made as a result of attending the prerequisite 
training, 313: Managing the Impact of Trauma on the Child Welfare Professional. These 
changes can be those made either individually, as a peer/supervisory supportive 
intervention, or at the organization/systems level. Ask them to record such changes on 
the respective flip chart.   
 
Step 3: Sharing knowledge: Large group activity 
(13 minutes) 
 
Display PowerPoint Slide #6 (Parallel Process). Debrief the responses on the flip 
chart. Encourage discussion on the items, but do not ask participants to identify their 
personal responses. They may do so voluntarily. Choose a few responses for 
participants to consider how the parallel process applies to them. Ask participants to 
identify how any staff or the families we serve might be positively impacted as a result of 
such changes that have been or will be made. Summarize that our own self-care is one 
way the parallel process applies to building a trauma-informed culture.  
 
Acknowledge and praise the efforts made by participants to support a trauma-informed 
system, especially since there is no law, bulletin, or regulation that we must engage in 
self-care or create a trauma-informed agency culture. A leader needs to recognize that 
engaging in this work supports our Practice Model and it is the right thing to do. Explain 
that by taking self-care and recognizing the parallel process, they have taken the first 
step to create a trauma-informed culture.  
 
If participants report that they have not been able to implement their changes, reassure 
them not to give up their efforts. Praise them for coming to the training and 
acknowledge that changes in thoughts and behaviors are hard and they require culture 
changes in agencies.     
 
Step 4: Idea Catcher/Action Plan 
(2 minutes) 

 
Display PowerPoint Slide #7 (Don’t Let Ideas Get Away!). Give participants two 
minutes to record ideas on Handout #3 (Idea Catcher/Action Plan).  
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Section III: Trauma-Informed Approach Principles and Organizational 
Culture 

Estimated Length of Time: 
4 hours 
 
Performance Objectives: 

 Identify needed supports of traumatized individuals depicted in a video that can 
be met by an organization, including but not limited to support from co-workers, 
supervisor, and administration.  

 Explore the six principles of a trauma-informed approach through the use of a 
jigsaw activity. 

 
Method of Presentation: 
Lecture, individual activity, video, small group activities, large group discussion 
 
Materials Needed: 

 DVD:  Caregivers  
 DVD/VHS Player 
 External Speakers for Laptop 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Table Resource #1: Other Terms to Know 
 Poster #2: Trauma-Informed Approach Principles 
 Handout #1:  Building a Trauma-Informed Culture in Child Welfare 

(PowerPoint Presentation) (revisited) 
 Handout #5: Organizational Support  
 Handout #6: Trauma-Informed Approach  
 Handout #7: Responsibilities Questionnaire  
 Handout #4: Pennsylvania Child Welfare Practice Model (revisited) 
 Handout #8: Strategies to Promote Collaboration and a Positive Work 

Environment  
 Handout #9: Promoting Resiliency Using a Trauma-Informed Approach 
 Handout #10: Using a Resilience Framework 
 Handout #3: Idea Catcher/Action Plan (revisited) 
 Handouts from prerequisite training, 313: Managing the Impact of Trauma on the 

Child Welfare Professional. 
o Handout #12: Ten Characteristics of a Resilient Child Welfare Worker 
o Handout #15: Thinking About Thinking  
o Handout #17: Self-Care Assessment Worksheet  

 PowerPoint Presentation: 
o Slide #8:  What Do We Mean By a Trauma-Informed Approach? 
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Section III:  Trauma-Informed Approach Principles and Organizational 
Culture 

o Slide #9:  Four Key Elements to a Trauma-Informed Approach 
o Slide #10: Terms in a Trauma-Informed System 
o Slide #11: Instructions: Learning the Trauma-Informed Approach 

Principles  
o Slide #12: Instructions: Peer Teaching  
o Slide #13: What is Collaboration? 
o Slide #14: Benefits of Collaboration Among All Staff 
o Slide #15: Collaboration Activity Instructions 
o Slide #16: Resilience 
o Slide #17: Resilience Framework in the Workplace Activity 

Instructions 
o Slide #18: Resilience Framework in the Workplace Activity 

Instructions (continued) 
o Slide #19: Individual Resiliency Activity Instructions 
o Slide #20: Reflection 
o Slide #21: What is Reflective Supervision? 
o Slide #22: The Three Elements of Reflective Supervision 
o Slide #23: Don’t Let Ideas Get Away! 
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Section III:  Trauma-Informed Approach Principles and Organizational 
Culture 

Step 1: Definition of a Trauma-Informed Approach: Lecture, large group 
discussion 
(5 minutes) 

 
Point out that the employing organization is responsible for providing a safe, 
comfortable, and well equipped work area for its employees so that they may perform 
their job duties in an effective and efficient manner.  Just as organizations are 
responsible for creating a work site conducive to performing work, trauma-informed 
social service agencies are tasked with the additional responsibility of creating a work 
site that allows the employees to effectively deal with trauma.   
 

Display PowerPoint Slide #8 (What Do We Mean By a Trauma-Informed 
Approach?) and explain what is meant by a trauma-informed approach. According to 
the Substance Abuse and Mental Health Services Administration (SAMHSA), a trauma-
informed approach refers to how a program, agency, organization, or community thinks 
about and responds to those who have experienced or may be at risk for experiencing 
trauma; it refers to a change in the organizational culture.  

Step 2: Caregivers DVD: Video, large group discussion 
(40 minutes) 
 

Trainer Note: The Caregivers video is being introduced in Charting The Course: 
Module 10 in 2014. Be aware that some participants may recall having seen it during 
their participation in that training session. 

 
Introduce the Video (Caregivers). Let participants know that the video will show several 
different helpers discussing how they experienced secondary traumatic stress resulting 
from their careers. The video will reinforce the learning from the prerequisite workshop, 
313: Managing the Impact of Traumatic Stress on the Child Welfare Professional and 
will help to orient participants to today’s content. Refer participants to Handout #5 
(Organizational Support). As participants watch the video, ask them to identify on the 
handout what organizational supports could have helped the “caregivers” in the video to 
continue to be effective helpers. When they think about support from their organization, 
ask them to consider all aspects of the organization, including its role in supporting 
staff’s self-care, support from co-workers, supervisor, and the organization.  
 
Play the DVD starting at 3 minutes and 30 seconds. It lasts about 20 minutes. 
 
After the video is completed, ask participants to share some of their ideas regarding 
what the caregivers needed from their respective supervisors and organizations. Record 
ideas on flip chart paper as ideas are provided. 
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Announce that they have begun to identify the components of a trauma-informed 
organization.   
 
Step 3: Trauma-Informed Approach Overview 
(5 minutes) 

Refer participants to Handout #6 (Trauma-Informed Approach)  Explain that for an 
organization that is trauma-informed, all components of the organization have 
incorporated a thorough understanding of the prevalence and impact of trauma, the role 
that trauma plays, and the complex and varied paths in which people recover and heal 
from trauma. A trauma-informed approach is designed to avoid re-traumatizing those 
who seek assistance, to focus on "safety first" and a commitment to "do no harm," and 
to facilitate participation and meaningful involvement of consumers, families, and 
trauma survivors in the planning of services and programs. It also requires, to the extent 
possible, closely-knit collaborative relationships with other public sector service 
systems. (Harris and Fallot, 2001). 

Display PowerPoint Slide #9 (Four Key Elements to a Trauma-Informed Approach). 
Discuss the four key elements to a trauma-informed approach according to SAMHSA 
(2014).   
 

1. Realizes the widespread impact of trauma and understands potential paths for 
recovery; 

2. Recognizes the signs and symptoms of trauma in clients, families, staff, and 
others involved with the system; 

3. Responds by fully integrating knowledge about trauma into policies, procedures, 
and practices; and 

4. Seeks to actively resist re-traumatization. 

Display PowerPoint Slide #10 (Terms in a Trauma-Informed System) and refer 
participants to the definitions of Trauma-Informed Care, trauma-informed intervention, 
and trauma-informed services on Handout #6 (Trauma-Informed Approach). Point out 
that these terms are related, but distinctive in nature. Summarize by pointing out that 
the other terms are more relevant to those organizations, which provide care and 
mental health services. A county children and youth agency would be most interested in 
implementing a trauma-informed approach for their staff while ensuring that contracted 
providers that care for children and families implement trauma-informed care and 
trauma-informed interventions and contracted mental health providers provides trauma-
informed services. Point out that on the resource table there is Table Resource #1 
(Other Terms to Know) that summarizes these terms in detail.  

Step 3: Trauma-Informed Principles: Lecture 
(5 minutes) 
 
Display Poster #2 (Trauma-Informed Approach Principles). Point out that SAMSHA 
has identified ten principles of a Trauma-Informed Approach.     
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1. Safety 
2. Trustworthiness and Transparency 
3. Peer Support 
4. Collaboration and Mutuality 
5. Empowerment, Voice and Choice 
6. Cultural, Historical, and Gender Issues 

 
 
Step 4: Explaining the Jigsaw Activity: Lecture 
(5 minutes) 
 

Trainer note:  Steps 5-8 is a Jigsaw Activity. 

 
Divide participants into six equal groups. Assign each group one principle listed above. 
Explain that they will learn about these six principles through a jigsaw activity. Explain 
that a jigsaw activity is an activity designed to help participants learn about a topic, then 
teach each other about the topic.  
 
Step 5: Learning the Principles: Jigsaw  
(30 minutes) 
 
Display PowerPoint Slide #11 (Instructions: Learning the Trauma-Informed 
Approach Principles). Explain to the groups that they will learn and discuss their 
assigned principle by doing the following: 
 

1. Read the first page and a half of Handout #6 (Trauma-Informed Approach). 
The section is called, What do we mean by a trauma-informed approach? Also, 
read the descriptions of the assigned principle.  

2. Discuss and answer the following questions for the assigned principle. Take 
notes on pages 4 and 5 of Handout #6 (Trauma-Informed Approach). 

 What would you see and hear from staff if the principle was 
enhanced?   

 What would you see and hear from children and families if the 
principle was enhanced?   

 What do I need to do differently to enhance this principle in my 
agency? 

 
Give the groups 20 minutes to complete these tasks. Rotate around the room offering 
assistance as needed.   
 
Step 6: Peer Teaching: Jigsaw 
(45 minutes) 
 
Direct the formation of the new groups, with each of the new groups consisting of one 
member from each of the “expert” groups. Additional participants can be assigned as 
necessary.  
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Display PowerPoint Slide #12 (Instructions: Peer Teaching). Explain that each group 
will do Steps 1-3 for each principle. Each person will have 4 minutes to facilitate the 
following:       
 

1. Discuss your assigned principle with your new group by summarizing the 
discussion you had with your previous table.  

2. All tablemates discuss strengths and opportunities for enhancing the principle.  
3. All take notes on pages 6-8 of Handout #6 (Trauma-Informed Approach).  

 
Give the groups 40 minutes to complete these tasks. Rotate around the room offering 
assistance as needed.   
 
Step 7: Debriefing Jigsaw Activity: Large group discussion  
(5 minutes) 
 
To debrief this activity, bring the whole class together.  Review briefly the six trauma-
informed principles, ask for feedback from the large group regarding any questions and 
concerns generated by the smaller groups. Identify any themes or patterns identified 
when comparing the groups’ responses about impacts on children, youth, and families. 
Emphasize the parallel process whenever possible. 
 

Trainer Note: 
It is not necessary to debrief by doing a report-out.   

 
Step 8: Connection to Pennsylvania’s Practice Model: Large group discussion 
(5 minutes) 
 
Ask participants if they can identify any connection between the trauma-informed 
approach principles and how they approach their work every day. Praise participants if 
they identify that their organization already has put these principles into practice. These 
agencies are on their way to developing an agency of resilient staff. Ensure that 
someone identifies the similarities between many of the trauma-informed approach 
principles and the Pennsylvania Child Welfare Practice Model, including the Quality 
Service Review Practice Indicators. Refer to Handout #4 (Pennsylvania Child Welfare 
Practice Model).  
 

Trainer note: Participants may pose organizational or systemic challenges to 
implementing a Trauma-Informed Approach. These remarks will need to be responded 
to using a Strength-Based; Solution-Focused approach. The ability to reframe 
discussions in the context of continuous quality improvement in which participants play 
an important role is crucial.  

 
 
Step 9: Responsibilities Questionnaire: Individual activity or small group activity 
(20 minutes) 



533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 15 of 36 

 

Trainer Note: 
Step 9 offers two options of activities based on the needs of the class. Both activities 
will give participant the opportunity to consider the responsibilities for each role in their 
organization. Option 1 is geared toward a county specific training with participants who 
work closely together. Option 2 is more appropriate for an on-calendar training with 
participants from different counties.   

 
Explain that the next activity will help participants consider where the responsibility lies 
for creating a workplace that encourages employees to realize, recognize and respond 
and manage trauma, especially secondary trauma. Refer participants to Handout #7 
(Responsibilities Questionnaire). Explain that this questionnaire is designed to 
stimulate thinking about who in their respective organizations is responsible for 
establishing a workplace culture conducive to helping employees recognize and 
manage trauma. Explain that all of the items are important, but given that each agency 
operates differently, participants may respond differently to the questions.   
 
Give the participants 15 minutes to answer who in their organization would be 
responsible for each item on the questionnaire.  Rotate around the room offering 
assistance as needed. Instruct participants not to check to boxes off to the right of the 
questionnaire because they will revisit that section of the handout later in the workshop.   
 
Option 1:  
Have participants complete the activity in small groups according to the role that they 
play in the agency: Administrator/Manager, Supervisor, Front-line staff.  
 
Option 2:  
Have participants complete the activity individually.   
 
Step 10: Organizational Culture: Lecture, large group discussion 
(8 minutes) 
 
Any change effort is more easily implemented when it is thoroughly planned and well-
coordinated from the top-down. However, often the best ideas originate at the worker 
level and/or supervisor level and work their way up through the organization. Since the 
Pennsylvania Practice Model emphasizes the importance of teaming as a value and a 
skill, many organizations are working to increase collaboration efforts among the 
different levels in the organization.    
 
Step 11: Practicing Trauma-Informed Approach Principles: Small group activity 
(25 minutes) 
 

Trainer Note: 
Step 11 offers two options of activities based on the needs of the class. Both activities 
will give participant the opportunity to practice the trauma-informed principles. Option 1 
is an application exercise that emphasizes collaboration and is geared toward a county 
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specific training with participants who work closely together. Option 2 is an application 
exercise designed to build resilience through application of any and all six principles. It 
may be more appropriate for on-calendar training with participants from different 
counties.   

 
Option 1:  
Refer to Poster #2 (Trauma-Informed Approach Principles) and point to the principle 
Collaboration and Mutuality. Explain that collaboration is a crucial concept given the 
impact of stress on people’s relationships. When stressed, relationships begin to break 
down and individuals either splinter off into smaller groups or isolate themselves. People 
often begin to see the world in terms of “us against them” or even worse, in terms of “me 
against you.” It also is strongly related to a number of other Trauma-Informed Approach 
Principles. Ask participants to identify which other principles are related.  
 
Refer participants back to Handout #4 (Pennsylvania Child Welfare Practice Model). 
Ask participants to consider which practice model values, principles, and skills are related 
to the Trauma-Informed Principle of collaboration. Although there are no “incorrect” 
answers as long as participants can justify their responses, ensure that participants, at a 
minimum, identify that collaboration is related to Teaming and Engagement.   
 
Research indicates that social support is related to emotional well-being and 
recovery after traumatic exposure. When people become stressed relationships 
break down.  Splinter groups are created when staff begins to isolate themselves. 
The attitude “us against them” or “me against you” becomes the way staff begin to 
see the world.  Collaboration is a strategy that works to prevent this from occurring 
given the inevitability of a stressful work environment.   
 
Display PowerPoint Slide #13 (What is Collaboration?) and review the definition of 
Collaboration. It is defined as a process to reach goals that cannot be achieved by one 
single agent.  

Ask participants to identify the benefits of having staff collaborate. Ensure that the 
following are identified and if needed, display PowerPoint Slide #14 (Benefits of 
Collaboration among All Staff).  

• Keeps them connected, encourages them to access support, and establishes a 
more positive workplace atmosphere of support, teamwork and mutual respect; 

• Increases opportunities for people to learn from each other about 
managing work-related stress; and 

• Provides opportunities for a wide range of social support activities 
including: 

 
 Practical problem-solving; 
 Emotional understanding and acceptance; 
 Sharing of traumatic experiences; 
 Normalization of reactions and experiences; and 
 Sharing coping strategies. 
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Divide the group into units, departments, or work teams. Ask each group to describe a 
work situation where there was a lack of or an unproductive collaboration that led to a 
negative work environment and experience. Refer participants to Handout #8 
(Strategies to Promote Collaboration and a Positive Work Environment) for 
examples as to how to demonstrate collaboration. Display PowerPoint Slide #15 
(Collaboration Activity Instructions). Provide the following instructions: 

 Keep the goal on resiliency and refer to Handout #8. 

 Close your eyes and imagine this difficult situation again, but this time 
through a resiliency lens.   

 Would you manage this situation differently? How? 

 Use flexibility and creativity in your brainstorming. 

 

Option 2: 
Ask participants if they can explain what resilience means. Display PowerPoint Slide 
#16 (Resilience) and review the definition of resilience if needed. 
 

Trainer Note:   
Participants were taught the definition of resilience in the prerequisite training, 313: 
Managing the Impact of Traumatic Stress on the Child Welfare Professional.    

 
Ask participants if they can explain what resiliency has to do with the trauma-informed 
approach. Facilitate a discussion around reasons why resilient staff and resilient 
children, youth, and families is a desired outcome of the trauma informed approach.   
 
Explain that the next exercise will give participants the opportunity to practice working 
from a resilience framework. The term resilience framework describes the way to 
approach situations positively (Resilience Alliance, 2011) while demonstrating the 
principles of the trauma-informed approach. Refer to Poster #2 (Trauma-Informed 
Approach Principles). 
 
Display PowerPoint Slide #17 (Resilience Framework in the Workplace Activity 
Instructions). Explain that Handout #9 (Promoting Resiliency Using a Trauma-
Informed Approach) provides four scenarios each offering an opportunity for a trauma-
informed response. Instruct participants to find a partner. Partners are to use Handout 
#8 (Strategies to Promote Collaboration and a Positive Work Environment) and 
Handout #6 (Trauma-Informed Approach) to address and/or solve the problems rose 
in the first two scenarios.   
 

Trainer Note: It is permissible to modify the scenarios to make the main character fit a 
participant’s role in the agency.    

 
Allow three minutes for each scenario. Partners can play either role for Scenario #1. For 
Scenario #2, have them switch roles to allow the other partner an opportunity to 
respond to the given situation using a trauma-informed approach. Partners can identify 
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any cues they feel are appropriate to the situations, when not specifically stated. When 
both scenarios are complete, give participants another three minutes to provide each 
other feedback on the trauma-informed responses.   
  
Bring the large group back together and discuss how solutions were reached. Ask 
participants to identify which skills they already have in their toolbox that they used to 
reach solutions. At a minimum, participants should be able to identify that they built on 
the skills of Strength-Based, Solution-Focused Approach and Interactional Helping 
Skills. 
   
Display PowerPoint Slide #18 (Resilience Framework in the Workplace Activity 
Instructions (continued)). Ask participants to find a new partner and repeat the 
exercises again using Scenarios #3 and #4. 
  
Step 12: Making Small Changes: Lecture 
(5 minutes) 
 
Encourage participants to find ways to increase the use of a resilience framework. The 
skill of positive communication is a powerful way to build and maintain resilience. Ask 
them to commit to make one positive comment/observation daily to every member of 
their unit (caseworker, supervisor, and manager) for the next week. Remind participants 
that they can demonstrate a trauma-informed approach themselves by implementing 
simple adaptations to routine activities and by taking care of themselves. Provide an 
example from personal experience that will illustrate simple adaptations and self-care 
that resulted in increased resilience.   
 
Step 13: Trauma-Informed Principles in the Workplace: Individual Exercise 
(20 minutes) 
 
Explain that the next exercise is an individual practice exercise, which they will not need 
to share with anyone else. Refer participants to Handout #8 (Strategies to Promote 
Collaboration and a Positive Work Environment).  
 
Also, refer participants to the following handouts from the prerequisite training, 313: 
Managing the Impact of Trauma on the Child Welfare Professional. 
 

 Handout #12: Ten Characteristics of a Resilient Child Welfare Worker 

 Handout #15: Thinking About Thinking  

 Handout #17: Self-Care Assessment Worksheet  
 
Trainer note: Participants had been reminded to bring their handouts from the 
prerequisite training to this training. If they did not, distribute the above handouts. Refer 
participants to the instructions on Handout #10 (Using a Resilience Framework). 
Display PowerPoint Slide #19 (Individual Resiliency Activity Instructions) and 
provide these instructions:  
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1. Identify one stressful experience they recently had at work.  
2. Record the resilient and non-resilient behaviors of people who were affected by 

this experience; note which behaviors my supervisors exhibited and which were 
by others in the organization.   

3. For each non-resilient behavior listed, re-write the experience using a resilience 
framework.   

4. Identify three self-care behaviors that could reduce the impact of this experience.   
 
Encourage participants to find a location wherever they feel most comfortable to 
complete the exercise. Contract with participants to return to the classroom in 15 
minutes. 
 
After 15 minutes, ask any participants still working to return to the room.   
 
Inform participants that they are not expected to share their responses to the activity.  
However, if any participant wishes to share what they wrote, encourage him/her to do 
so and process accordingly. 
 
Encourage participants to practice all the resilience skills they have learned so far 
during the next week. 
 
Step 14: Self-Reflection  
(15 minutes) 
 

Trainer Note:  
Most participants will be familiar with Interactional Helping Skills as they are taught in 
Charting the Course Towards Permanency for Children in Pennsylvania.   

 

Trainer Note: The facilitation of this step will need to be flexible based on the roles 
participants play in their agencies.   

 
It is becoming more widely recognized that a safe forum is necessary to help a child 
welfare professional develop and maintain competence and manage trauma. They need 
to be provided the time, effort, and support to self-reflect on their own feelings toward 
individual clients in a safe forum.   
 
Explain that by applying Interactional Helping Skills, especially the tuning-in skills, child 
welfare professionals can help promote each another’s self-reflection.  Ask participants 
to think about the term reflection and to identify its meaning in the context of child 
welfare.  After gathering responses, display PowerPoint Slide #20 (Reflection). Read 
the definition of reflection: Stepping back from the immediate experience to sort through 
thoughts and feelings about what one is observing and doing with children and families. 
(Fenichel, 1992). Reflection is similar to the Interactional Helping Skill, tuning-in to self, 
yet it happens within the context of a supervisor/worker conference. Within reflective 
supervision, a child welfare professional establishes boundaries between themselves 
and their clients and is offered the opportunity to talk about how they’ve been affected 
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by their relationships with their clients. It also gives a worker an opportunity to reflect 
upon what he/she brings to the client-helper relationship.   
   
Pose the question to the group, “Why is it important for child welfare professionals to be 
self-reflective?” Facilitate a large group discussion with participants to gather ideas. 
Ensure that participants identify that self-reflection is important to help manage 
secondary traumatic stress because it provides a barrier between the child welfare 
professional and the traumatized persons. Provide a personal example where self-
reflection about a family or their situation served to create a needed barrier so that you 
could better help the family. This could be a time when a supervisor helped you to 
realize that transference was occurring between you and a client. Then by realizing it, 
you were able to contain your thoughts and feelings where they belong. As a result, 
your relationship with the client improved.   
 
Child welfare professionals cannot serve families without making efforts to solicit and 
accept support for themselves to maintain their sense of self and to prevent burnout and 
traumatic stress. Although child welfare professionals are not therapists and they are 
not responsible for treating trauma symptoms, they can help others to manage 
exposure to trauma by using reflective techniques.   

 
Many professionals believe that the lack of self-reflection in child welfare contributes to 
burnout and high turnover in the field. Over the past 15 years, an increasing number of 
child welfare supervisors are practicing reflective supervision. Display PowerPoint 
Slide #21 (What is Reflective Supervision?) and provide the definition of reflective 
supervision: “A collaborative relationship for professional growth that improves program 
quality and practice by cherishing strengths and partnering around vulnerabilities to 
generate growth.” (Shahmoon Shanok, 2009). Child welfare professionals are finding 
that when they engage in “reflective supervision”, a number of positive things happen: 
 

 Decrease incidence of burnout 

 Staff retention 

 Increase in hope for families 

 Increase in permanent placements for children 

 Increase in self-awareness of worker 

 Increase in learning 

 Increase in empathy for clients 

 Workers use the same skills with clients (parallel process).  
 

(Turner, 2009, National Council on Delinquency, 2006, Multiplying Connections, 2012 
Shahmoon Shanok, 2011). 
 

Trainer Note: Since there have been no research studies on the effectiveness of 
reflective supervision, there is little empirical evidence to support the 
practice at this time. Most of the evidence is anecdotal. However, the 
topic is recognized as one that is ripe for research.    
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Display PowerPoint Slide #22 (The Three Elements of Reflective Supervision). 
Explain the three elements: Collaboration, Regularity, and Reflection (Parlakian, 2001). 
 
Remind participants that collaboration is related to the Pennsylvania Child Welfare 
Practice Model and is a trauma-informed approach principle. Collaboration between an 
employee and supervisor is of the utmost importance during reflective supervision. It is 
not something that is “done” to an employee. Reflective supervision requires trust 
between the two parties if it is to be perceived as beneficial.   
 
The concept of collaboration (or teaming) “emphasizes sharing the responsibility and 
control of power. Power in an infant/family program is derived from many sources, 
among them position in the organization, ability to lead and inspire, sphere of influence 
and network of colleagues. But most of all, power is derived from knowledge—about 
children and families, the field, and oneself in the work. While sharing power is the goal 
of collaboration, it does not exempt supervisors from setting limits or exercising 
authority. These responsibilities remain firmly within the supervisor’s domain. 
Collaboration does however, allow for a dialogue to occur on issues affecting the staff 
person and the program.” (ZERO TO THREE, 2012).  
 
Regularity is necessary for successful reflective supervision. “Neither reflection nor 
collaboration will occur without regularity of interactions. This time, while precious and 
hard to come by, should be protected from cancellation, rescheduling, or 
procrastination.” (ZERO TO THREE, 2012).   
 
Ask participants about their experience with reflective supervision. If any participant has 
experienced it, ask them to describe any benefits and/or drawbacks they derived from it.    
 
Ask participants in supervisory roles if they have done reflective supervision with their 
staff. If any participant has done it, ask them what it was like for them. 
 
Ask participants to identify any barriers to engaging in reflective supervision.   
 

Trainer Note: 
Time will most likely be the most common barrier identified.   

 
If no participant identifies that a lack of trust and psychological safety could be a barrier, 
be sure to identify it as a common barrier.  
 

Point out that both the supervisor and caseworker need to be willing to engage in 
reflective supervision. If participants have front line positions and have not engaged in 
the practice, encourage them to keep an open mind to it. If supervisors have not 
engaged in the practice, encourage them to learn more about it and how the practice 
supports the Pennsylvania Child Welfare Practice Model. Note that the Supervisor 
Training Series covers this topic.     

 
Step 15: Idea Catcher/Action Plan 
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(2 minutes) 
 

Display PowerPoint Slide #23 (Don’t Let Ideas Get Away!). Give participants two 
minutes to record ideas on Handout #3 (Idea Catcher/Action Plan).  
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Section IV:  Organizational Roles to Promote Trauma-Informed 
Culture 

Estimated Length of Time: 
45 minutes 
 
Performance Objectives: 

 Participants will brainstorm what a trauma-informed workplace might look like in 
their agency by drafting a desired future state for their unit or agency. 

 
Method of Presentation: 
Lecture, large group discussion, individual activity, small group activity 
 
Materials Needed: 

 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #1: Building a Trauma-Informed Culture in Child Welfare 

(PowerPoint Presentation) (revisited) 
 Handout #7:  Responsibilities Questionnaire (revisited)   
 Handout #11: Defining a Trauma-Informed Workplace 
 Handout #6:  Trauma- Informed Approach (revisited) 
 Handout #3:   Idea Catcher/Action Plan (revisited) 
 PowerPoint Presentation: 

o Slide #24: How Is Each Level of the Organization Involved in these 
Tasks? 

o Slide #25: Don’t Let Ideas Get Away! 
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Section IV:  Organizational Roles to Promote Trauma-Informed 
Culture 

Step 1: Organizational Responsibilities: Large group discussion 
(20 minutes) 
 
Ask participants to retrieve Handout #7 (Responsibilities Questionnaire).  Ask them 
to consider which tasks they individually might be able to implement in their workplace 
without higher level agency approval and coordination.  Ask participants to identify such 
items by checking boxes on the right hand side of the handout under the heading 
“Works For Me”.     
 
Facilitate a large group discussion by asking the following discussion questions of the 
group: 

 
1. How much influence does a front line staff have over the agency’s organizational 

culture? 
2. How much influence does a supervisor have over the agency’s organizational 

culture? 
3. What might a staff/supervisor do to increase his/her influence? 
4. What strategies might get the administration’s attention on these issues?   
 (example: employer liability, saving money on staff turnover, etc.)  

  
Also, point out the benefits of using humor in the workplace as a stress reliever. Ask 
participants for their ideas about if and when they feel it is appropriate to use humor 
about clients.  Ask them to consider when it crosses the line from acceptable when used 
by staff that really does care about their clients to unacceptable and reflecting an 
uncaring and at times cruel attitude towards families they serve. 

 
Step 2: Defining a Trauma-Informed Workplace: Large group discussion, small 
group activity 
(23 minutes) 
 

Trainer Note:  
Those participants in leadership positions will most likely be familiar with DAPIM™.  The 
DAPIM™ framework is explored in the Supervisor Training Series and Foundations of 
Leadership.  

 
Explain that some county children and youth agencies have engaged in some 
continuous quality improvement work around developing and sustaining a trauma-
informed workplace. Some have approached this work using the DAPIM™ framework. 
Inquire if any participants are aware of any change efforts in their agencies relating to a 
trauma-informed workplace. If no participants are aware of any such change efforts, 
remind them of the importance of optimism to support resilience.  Explain that agency-
wide change in child welfare sometimes starts with suggestions of empowered front-line 
staff.   
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Explain that the next activity will help participants begin to envision or define what a 
trauma-informed workplace might look like in their agency or unit. Refer participants to 
Handout #11 (Defining a Trauma-Informed Workplace). Ask participants to consider 
whether their respective agency has a desired future state around a trauma-informed 
agency or has already done work around developing a trauma-informed agency.   

 
Divide the participants into small groups of four or five. Provide each group a piece of 
flip chart paper. Group participants together whose agencies have already completed 
organizational efforts on a trauma-informed workplace. Ask them to discuss and 
complete question A for their unit/department.   

 
Place participants whose agencies have not done organizational work around a trauma-
informed workplace in another group or groups. Ask them to discuss and complete 
question A for their agency.  

 
Ask groups to document their Desired Future State on flip chart paper as well as the 
handout. Tell the participants that they could refer back to Handout #6 (Trauma- 
Informed Approach) or any other handout they have from this training to inform their 
discussions.   
 
When the groups start working, display PowerPoint Slide #24 (How Is Each Level of 
the Organization Involved in these Tasks?).  
 

 Developing a vision of how the employees will deal with trauma; personally 
and agency-wide, on an ongoing basis; 

 Designing and building the systems needed to make that happen; and  

 Creating a safe and trusting environment for the employees that incorporates 
the parallel process.   

 
After ten minutes, re-convene the large group and ask them to post their flip charts on 
the wall. Solicit a volunteer from each group to report on their results.   

 
After all of the groups have presented, point out overall similarities and any distinct 
differences in the reported plans.  If time allows, ask the large group to discuss how the 
parallel process can be instrumental in the supervisor’s efforts to address secondary 
trauma. 
 
Refer participants to item B on Handout #11 (Defining a Trauma-Informed 
Workplace).  Explain that now that participants have begun to think about what a 
trauma-informed workplace might look like in their agencies/departments/units, 
encourage participants to take this handout back to the office and discuss their 
preliminary desired future state with their supervisors.   
 
Remind participants that agency change does not occur in a vacuum. Developing a 
trauma-informed workplace takes time and commitment from all agency leaders. As 
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agency leaders continue to recognize the toll trauma takes on an agency’s achievement 
of outcomes for children and families, many are making efforts to institute trauma-
informed workplaces. Point out that an agency may find the DAPIM™ framework helpful 
in planning such efforts.   
 
Explain that the system’s approach to managing traumatic stress and providing trauma 
informed care at all levels is not self-sustaining. It requires regular attention to ensure 
that the organizational interventions are working.   
 
Step 3: Idea Catcher/Action Plan 
(2 minutes) 

 
Display PowerPoint Slide #25 (Don’t Let Ideas Get Away!). Give participants two 
minutes to record ideas on Handout #3 (Idea Catcher/Action Plan). 
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Section V: Summary and Evaluations 
 
Estimated Length of Time: 
20 minutes 
 
Performance Objectives: 

 None 
 
Method of Presentation: 
Lecture, small and large group discussion, individual activity 
 
Materials Needed: 

 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Trainer-Prepared Flip Chart:  What’s In It For Me? 
 Trainer-Prepared Flip Chart:  Parking Lot 
 Handout #1: Building a Trauma-Informed Culture in Child Welfare 

(PowerPoint Presentation) (revisited) 
 Handout #7:   Responsibilities Questionnaire (revisited) 
 Handout #3:   Idea Catcher/Action Plan (revisited) 
 Handout #11: Defining a Trauma-Informed Workplace (revisited) 
 Handout #12: References 
 PowerPoint Presentation: 

o Slide #26: Questions and Answers 
o Slide #27: Use Your Action Plan Often! 
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Section V: Summary and Evaluations 
 
Step 1: WIIFM and Parking Lot: Large group discussion 
(5 minutes) 
 
Engage participants in a discussion pertaining to their experience throughout the 
training. Validate and thank participants for sharing.  Ask participants to think about 
what they learned during the training and share what they gained from it. 
 
Review the What’s In It For Me? flip chart making sure that all points were addressed. 
Review the Parking Lot flip chart and assist participants in identifying any possible 
resources that may meet their needs. 
 

Trainer Note: It may be beneficial to compile some questions for the group to help with 
the discussion of the overall experience throughout the training. 

 
Summarize key learning points from the day and get participants’ feedback on the 
content of the presentation. Show PowerPoint Slide #26 (Questions and Answers). 
Give participants the opportunity to ask questions. Answer questions, address and 
validate comments. 
 
Answer any last minute comments from Poster #1 (Training Ghost).   
 
Step 2: Action Planning: Individual activity 
(5 minutes) 
 
Display PowerPoint Slide #27 (Use Your Action Plan Often!). Remind participants 
that they already should have action items identified on Handout #7 (Responsibilities 
Questionnaire), Handout #11 (Defining a Trauma-Informed Workplace) and 
Handout #3 (Idea Catcher/Action Plan). If participants would like to record any 
additional action items or consolidate items from other handouts, refer them to Handout 
#3 (Idea Catcher/Action Plan) and ask participants to record them.    
 
Step 3: Evaluations and Closing: Individual activity 
(10 minutes) 
 
Distribute Handout #12 (References).  Tell participants that these are the references 
used to write this curriculum.  Participants should feel free to review them whenever 
time allows. 
 
Distribute the course evaluations and ask participants to complete them. 
 
Thank participants for participating in the training. 
 
 



References 

The Pennsylvania Child Welfare Resource Center  533: Introduction to the Trauma-Informed Culture in Child Welfare 

                                                Handout #12, Page 29 of 36 

 

 
Administration for Children and Families. Office of Head Start. (2010). Technical  

 Assistance Paper No. 13 Reflective Supervision: A Tool For Relationship-Based  

 EHS Services. Early Head Start National Resource Center at ZERO TO THREE. 

Retrieved from http://eclkc.ohs.acf.hhs.gov/hslc/tta-

system/ehsnrc/comp/program-design/AToolforRelati.htm 

American Public Human Services Association. (2011). The Organizational Handbook.  

 Washington, DC. 

Berg, I. & Kelly, S. (2000). Building solutions in child protective services. New York:

 Norton. 

Best Practice/Next Practice. (2002, Winter). Children, families, and workers: Facing 

trauma in child welfare. Washington, DC: National Child Welfare Resource 

Center for Family-Centered Practice. Retrieved December 6, 2013 from 

http://www.hunter.cuny.edu/socwork/nrcfcpp/downloads/newsletter/BPNPWinter0

2.pdf 

Black P.N, Jeffries D, and Kennedy H. E. (1993). Personal history of psychosocial 

trauma in early life of social work and business students. Journal of Social Work 

Education. Vol. 29, No. 2. The Council on Social Work Education, Inc.  

Brian E. Bride, B.E., Robinson M.M., Yegidis, B., and Figley, C.R. (January 2004). 

Development and validation of the secondary traumatic stress scale. Research 

on Social Work Practice. 14: 27-35, doi:10.1177/1049731503254106  

Bride, B. E. (2007). The Prevalence of secondary traumatic stress among social

 workers. Social Work, vol. 52, no. 1, pp. 63-70(8).  

Burns D. (1989). The Feeling Good Handbook. Harper-Collins Publishers. New York.

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc/comp/program-design/AToolforRelati.htm
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc/comp/program-design/AToolforRelati.htm
http://www.hunter.cuny.edu/socwork/nrcfcpp/downloads/newsletter/BPNPWinter02.pdf
http://www.hunter.cuny.edu/socwork/nrcfcpp/downloads/newsletter/BPNPWinter02.pdf


References 

The Pennsylvania Child Welfare Resource Center  533: Introduction to the Trauma-Informed Culture in Child Welfare 

                                                Handout #12, Page 30 of 36 

 

Cahalane, H. (2013). Contemporary issues in child welfare practice, Contemporary 

social work practice. DOI 10.1007/978-1-4614-8627-5_9. Springer 

Science+Business Media, New York.  

ChildTrauma Academy. (2002).The cost of caring: Secondary traumatic stress and the  

 impact of working with high-risk children and families [online curriculum]. TX:  

 Author. Retrieved December 6, 2013 from 

www.childtraumaacademy.com/cost_of_caring.    

Collins, S. (1993). Working with psychological effects of trauma: consequences for the

 mental health-care workers – a literature. Journal of Psychiatric and Mental

 Health Nursing. 10, pp. 417-424. Blackwell Publishing Ltd.   

Commonwealth of Pennsylvania, Department of Public Welfare, Office of Children

 Youth and Families. (2011). Pennsylvania Quality Service Review (QSR)

 Protocol, Version 3.0. Harrisburg, PA. 

Compher, V. (2012). Caregivers. (DVD). 

Cornerstones For Kids. (2006). Relationship between staff turnover, child welfare 

system functioning and recurrent child abuse. Houston, TX. Prepared by: 

National Council on Crime and Delinquency. 

Early Headstart National Resource Center. (n.d.) Using Reflective Supervision to 

Promote Responsive Infant and Family Care (PPT Slides). Retrieved January 27, 

2012 from 

http://www.caheadstart.org/2010MDI/DevQualityPrograms/Using%20Reflective%

20Supervision%20to%20Promote%20Responsive%20Infant.pdf.  

http://www.childtraumaacademy.com/cost_of_caring
http://www.caheadstart.org/2010MDI/DevQualityPrograms/Using%20Reflective%20Supervision%20to%20Promote%20Responsive%20Infant.pdf
http://www.caheadstart.org/2010MDI/DevQualityPrograms/Using%20Reflective%20Supervision%20to%20Promote%20Responsive%20Infant.pdf


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 31 of 36 

Early Head Start National Resource Center. Retrieved 3/14/12 from 

http://www.ehsnrc.org/PDFfiles/TA13.pdf  

Fenichel, E. (1992). Learning Through Supervision and Mentorship to Support the

 Development of Infants, Toddlers and their Families, a Source Book. Arlington,

 VA: Zero to Three-National Center.  

Ferrett, S. (1997) Peak Performance. Columbus, Ohio. The McGraw-Hill Companies. 

Figley, C. (1998). Burnout in Families: The Systemic Costs of Caring, CRC Press. Boca

 Raton, Florida. 

Figley, C., Figley, K.R. (2002). Crisis Y2K: The Green Cross Project.  

Fontes, L.A. (2005). Child abuse and culture: Working with diverse families. New

 York/London: The Guilford Press.  

Fraser Mustard Chair. (n.d.). With the Brain in Mind. Retrieved August 15, 2013 from  

http://www.withthebraininmind.org/buildingbrains/unit_6/unit_6_04.php.  

Gibbs, J. (2001). Maintaining front-line workers in child protection: A case for refocusing 

supervision. Child Abuse Review. Vol. 10: 323–335. Retrieved August 15, 2013 

from http://onlinelibrary.wiley.com/doi/10.1002/car.707/pdf  

Gilkerson, L. & Shahmoon-Shanok, R. (2000). Relationships for growth: Cultivating 

reflective practice in infant, toddler and preschool programs. In J. D. Osofsky & 

H.E. Fitzgerald (Eds.). WAIMH handbook of infant mental health, Vol. Two: Early 

intervention, evaluation, and assessment (pp. 35-79). New York:  

John Wiley and Son. Harris, M. & Fallot, R. D. (2001). New directions for mental health 

services: Using trauma theory to design service systems. San Francisco, CA: 

Jossey‐Bass. 

http://www.ehsnrc.org/PDFfiles/TA13.pdf
http://www.withthebraininmind.org/buildingbrains/unit_6/unit_6_04.php
http://onlinelibrary.wiley.com/doi/10.1002/car.707/pdf


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 32 of 36 

Headington Institute. Retrieved on April 2, 2012 from.www.headington-institute.org   

Headington Institute. (February 6, 2012). What is Vicarious Trauma? [Video file]. World 

News Network. Retrieved on 4/6/12 from http://wn.com/Vicarious Traumatization   

Heller, S., & Gilkerson, L. (2009). A practical guide to reflective supervision.

 Washington, DC.: ZERO TO THREE.  

Hodas, G.R. (2010). Trauma Informed Care-Key Points. 19th Judicial Circuit

 Dependency Summit. Port St. Lucia, Florida.  

 Hopkins, S., Huici, V., & Bermudez, D. (2005). Therapeutic play with Hispanic clients. 

In E. Gil & A.A. Drewes (Eds.), Cultural issues in play therapy (pp.148-167). 

NewYork/London: The Guilford Press.  

Iacoboni, M. (2009). Mirroring People: The Science of Empathy and How We Connect  

 with Others. New York. Picador.  

Japenzy, T. (2013). Ten Characteristics of Resilient People. Retrieved May 2, 2013 

from http://ezinearticles.com/?10-Characteristics-of-Resilient-

People&id=5648714.    

Kenny, M.C., & McEachern, A.G. (2000). Racial, ethnic, and cultural factors of

 childhood sexual abuse: A selected review of the literature. Clinical Psychology

 Review, 20(7), 905-922.  

Keysers, Christian (2011). The Empathetic Brain.  Los Gatos, CA. Smashwords. 

Lieberman, A.F. & Van Horn, P. (2008). Psychotherapy with infants and young children.

 New York, NY: Guilford Press.  

Lieberman, AF., Van Horn, P., & Ghosh Ippen, C. (2005). Toward evidence-based

 treatment: Child-parent psychotherapy with preschoolers exposed to marital

http://www.headington-institute.org/
http://wn.com/Vicarious%20Traumatization
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&field-author=Marco%20Iacoboni&ie=UTF8&search-alias=books&sort=relevancerank
http://ezinearticles.com/?10-Characteristics-of-Resilient-People&id=5648714
http://ezinearticles.com/?10-Characteristics-of-Resilient-People&id=5648714


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 33 of 36 

 violence. Journal of American Academy of Child Adolescent Psychiatry, 44(12),

 1241-1248. 

Mazzitti, C. R. (2008). Employee Work Performance Stress Indicators.  Mechanicsburg, 

PA. University of Pittsburgh School of Social Work; Pennsylvania Child Welfare 

Resource Center. 

McCann, I. L., & Pearlman, L. A. (1990). Psychological trauma and the adult survivor: 

Theory, therapy, and transformation. New York: Brunner/Mazel. 

Michigan Association for Mental Health (n.d.) Reflective Supervision/Consultation 

Retrieved May 2, 2013 from  http://www.mi-aimh.org/reflective-supervision 

Multiplying Connections. (n.d.) Retrieved December 5, 2011 from 

http://www.multiplyingconnections.org/become-trauma-informed/tools-become-

trauma-informed.   

National Child Welfare Workforce Development Institute. (2010). The University at

 Albany SUNY. Albany, NY. 

National Child Traumatic Stress Network. (2007). Preliminary adaptions for working with 

traumatized Latino/Hispanic children and their families. (Issue Brief vol. 2 no. 3). 

Sandiego, CA., Conradi, L., Hendricks, A., & Merino, C. Retrieved from 

http://www.nctsn.org/nctsn_assets/pdfs/culture_and_trauma_brief_v2n3_LatinoHi

spanicChildren.pdf. 

National Child Traumatic Stress Network. (2008). Child Welfare Trauma Training Toolkit 

Retrieved 5/2/13 from http://www.nctsn.org/products/child-welfare-trauma-

training-toolkit-2008.  

http://www.mi-aimh.org/reflective-supervision
http://www.multiplyingconnections.org/become-trauma-informed/tools-become-trauma-informed
http://www.multiplyingconnections.org/become-trauma-informed/tools-become-trauma-informed
http://www.nctsn.org/nctsn_assets/pdfs/culture_and_trauma_brief_v2n3_LatinoHispanicChildren.pdf
http://www.nctsn.org/nctsn_assets/pdfs/culture_and_trauma_brief_v2n3_LatinoHispanicChildren.pdf
http://www.nctsn.org/products/child-welfare-trauma-training-toolkit-2008
http://www.nctsn.org/products/child-welfare-trauma-training-toolkit-2008


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 34 of 36 

National Association of Psychologists (NASP). (1998). Cultural Perspectives on Trauma 

and Critical Response. Retrieved  on May 2, 2013from   

http://www.nasponline.org/resources/crisis_safety/neat_cultural.aspx.  

Nelson-Gardell, D. & Harris, D. (2003). Childhood abuse history, secondary traumatic

 stress, and child welfare workers. Child Welfare, 82 (1), 5-26. 

Parlakian, R. (2001). Look, listen, and learn: Reflective supervision and relationship-

based work. Washington, D.C:  ZERO TO THREE. 

Pawl, J. & St. John, M., & Zero to Three (June 1995). How you are is as important as 

what you do. In making a positive difference for infants, toddlers and their 

families. (1st ed.). Washington, D.C. National Center for Clinical 

Pearlman L. (2011) The Headington Institute. Pasadena, CA. 

Plotkin J. Carrying Darisabel (DVD). (2011). The York Daily Record. RAND Corporation, 

(1999). The Cognitive-Behavioral Intervention for Trauma in Schools (CBITS). 

Retrieved May 2, 2014from http://www.rand.org/pubs/research_briefs/RB4557-

2.html  

Presenteeism. (n.d.). Dictionary.com Unabridged. Retrieved December 13, 2012, from 

Dictionary.com website: http://dictionary.reference.com/browse/presenteeism 

The American Institute of Stress. (n.d.) 50 Common Signs and Symptoms of Stress. 

Retrieved October 29, 2013from www.stress.org/stress-effects/  

The Resilience Alliance. (2011). Promoting Resilience and Reducing Secondary 

Trauma among Child Welfare Staff. ACS-NYU Children’s Trauma Institute. New 

York, New York.  

http://www.nasponline.org/resources/crisis_safety/neat_cultural.aspx
http://www.rand.org/pubs/research_briefs/RB4557-2.html
http://www.rand.org/pubs/research_briefs/RB4557-2.html
http://www.samhsa.gov/exit.aspx
http://dictionary.reference.com/browse/presenteeism
http://www.stress.org/stress-effects/


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 35 of 36 

SAMHSA. (n.d.) Trauma-Specific Interventions. Retrieved April 28, 2015 from 

http://www.samhsa.gov/nctic/trauma-interventions  

SAMHSA’s Trauma and Justice Strategic Initiative (2014) SAMHSA’s Concept of 

Trauma and Guidance for a Trauma-Informed Approach. Retrieved April 28, 

2015 from http://store.samhsa.gov/shin/content/SMA14-4884/SMA14-4884.pdf   

Saakvitne, Pearlman, and the staff of the Traumatic Stress Institute/Center for Adult and 

Adolescent Psychotherapy (TSI/CAAP) (1996). Transforming the Pain: A 

Workbook on Vicarious Traumatization. New York, NY. Norton.  

Saleebey, D. (2002). The strengths perspective in social work practice (3rd ed.).

 Boston, MA: Allyn & Bacon. 

Shahmoon Shanok, R. as cited in Scott Heller, S. & Gilkerson, L. (2009). A practical

 guide to reflective supervision. Washington DC: ZERO TO THREE. p. 8. 

Shahmoon Shanok, R. (2011). Conference: Reflective Supervision as Trauma Informed

 Practice: The Time is Now. June 17, 2011. Philadelphia, PA.  

Shahmoon Shanok, R., Gilkerson, L., Eggbeer, L. & Fenichel, E. (1995). Reflective 

Supervision: A Relationship for Learning. Washington, D.C.  Zero to Three. 

Shulman, L. (2010). Interactional supervision. (3rd ed.). Washington, D.C. NASW Press. 

Shulman, L. (2011). The skills of helping individuals, families, groups and communities

 (6th ed.). St. Paul, Minnesota. Thomson Brooks/Cole. 

Sieckert, K.. (1998). Cultural perspectives on trauma and critical response. Bethesda, 

MD: National Association of School Psychologists.  Available on-line 

www.nasponline.org. Adapted from: Young, M. (1998). Community response 

team training manual (2nd edition). Washington, DC. NOVA.   

http://www.samhsa.gov/nctic/trauma-interventions
http://store.samhsa.gov/shin/content/SMA14-4884/SMA14-4884.pdf


533: Building a Trauma-Informed Culture in Child Welfare 
 

The Pennsylvania Child Welfare Resource Center                          533: Building a Trauma-Informed Culture in Child Welfare 

Page 36 of 36 

Stamm, B. (2010). The ProQOL (Professional Quality of Life: Compassion Satisfaction 

and Fatigue Version 5) Retrieved 5/2/13 from www.proqol.org.  

University of Pittsburgh. (2011). Child Advocacy Studies. Mechanicsburg, PA: University 

of Pittsburgh School of Social Work, Pennsylvania Child Welfare Resource 

Center. 

University of Pittsburgh. (2014). 313: Managing the Impact of Trauma on the Child 

Welfare Professional. Mechanicsburg, PA: University of Pittsburgh School of 

Social Work, Pennsylvania Child Welfare Resource Center. 

University of Pittsburgh. (2011). 521: Supervisor Training Series: Module 3: The Middle 

Work Phase of Supervision. Mechanicsburg, PA: University of Pittsburgh School 

of Social Work, Pennsylvania Child Welfare Resource Center. 

University of Pittsburgh. (2011). 540: Supervisor Training Series: Module 5: Endings 

and Transitions: Managing Staff Retention, Satisfaction, and Separation.  

Mechanicsburg, PA: University of Pittsburgh School of Social Work, 

Pennsylvania Child Welfare Resource Center. 

Van Berckelaer, A. Using Reflective Supervision to Support Trauma-Informed Systems 

for Children. Retrieved December 5, 2011 from. 

http://www.multiplyingconnections.org/sites/default/files/RS%20White%20Paper

%20(Rev%206--11)_0.pdf.  

VanDernoot Lipsky, L. with Burk C. (2009). Trauma Stewardship. Berrett Koehler 

Publishers, Inc., San Francisco, CA. 

 

http://www.proqol.org/
http://www.multiplyingconnections.org/sites/default/files/RS%20White%20Paper%20(Rev%206--11)_0.pdf
http://www.multiplyingconnections.org/sites/default/files/RS%20White%20Paper%20(Rev%206--11)_0.pdf

