
The Pennsylvania Child Welfare Resource Center 
University of Pittsburgh, School of Social Work 

403 East Winding Hill Road 
Mechanicsburg, PA 17055 

Phone (717) 795-9048        Fax (717) 795-8013 
www.pacwrc.pitt.edu 

 
 
 

205: 
Ethical Engagement and Service for Children 
and Families with Hearing Loss and/or Vision 

Loss 
 

Standard Curriculum 
 

Developed by: 
Melanie Miller and Susie Watt 

 
For: 

The Pennsylvania Child Welfare 
Resource Center 

 
University of Pittsburgh, 
School of Social Work 

 
May 2014 



 

 

Copyright 2014, The University of Pittsburgh 
 

This material is copyrighted by The University of Pittsburgh. It may be used freely for 
training and other educational purposes by public child welfare agencies and other not-
for-profit child welfare agencies that properly attribute all material use to The University 

of Pittsburgh. No sale, use for training for fees or any other commercial use of this 
material in whole or in part is permitted without the express written permission of The 

Pennsylvania Child Welfare Resource Center of the School of Social Work at The 
University of Pittsburgh. Please contact the Resource Center at (717) 795-9048 for 

further information or permissions. 
 



 

 

Acknowledgements 
 

The Pennsylvania Child Welfare Resource Center would like to thank the following 
people for their assistance in the creation/revision of 205: Ethical Engagement and 

Service for Children and Families with Hearing Loss and/or Vision Loss: 
 

Wesley Alexander    Pennsylvania Department of Public Welfare 
 
Sharon Behun  Pennsylvania Department of Labor & Industry, Office for the 

Deaf and Hard of Hearing 
 

Pamela Bennett  Pennsylvania Council of Children, Youth and Family 
Services 

 
Elaine Bobick Pennsylvania Office of Children, Youth and Families, 

Western Region 
 
Liz Carroll   Pennsylvania School for the Deaf 
 
Anthony Coughlin  Youth 
 
David DeNotaris Pennsylvania Office of Vocational Rehabilitation, Bureau of 

Blindness and Visual Services 
 
Shelley Dorfi   West Central Center for the Deaf 
 
Shelly Faust-Jones Pennsylvania Office of Vocational Rehabilitation, Bureau of 

Blindness and Visual Services 
 
Linsey Leahy Bucks County Children and Youth Social Services Agency 
 
Rachel Mann Disability Rights Network of Pennsylvania 
 
Louise Montoya Children’s Hospital of Philadelphia 
 
Jerry Penna Pennsylvania Department of Labor & Industry, Office for the 

Deaf and Hard of Hearing 
 
Cara Snyder Lebanon County Children and Youth Services 
 
Becca Tweet Dauphin County Social Services for Children and Youth 
 
Ellen Whitesell Pennsylvania Office of Children, Youth and Families 
 



 

 

Agenda for the One-Day Workshop on 
Ethical Engagement and Service for Children and Families with 

Hearing Loss and/or Vision Loss 
 

Day One 
 

Estimated Time Content Page 

20 minutes Section I: 
Welcome and Introductions 1 

45 minutes Section II: 
Key Legislation 4 

2 hours, 30 minutes 
Section III: 

Cultural Considerations of Hearing 
Loss and Vision Loss 

10 

45 minutes Section IV: 
Barriers 21 

40 minutes Section V: 
Accommodations  25 

40 minutes Section VI: 
Resources 30 

20 minutes Section VII: 
Summary and Evaluations 33 
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Section I:  Welcome and Introductions 
 
Estimated Length of Time: 
20 minutes 
 
Learning/Performance Objectives: 
 Identify the workshop rationale, learning objectives and agenda 

 
Quality Service Review Indicators: 
 Practice Performance Indicator 1a: Engagement Efforts 
 Practice Performance Indicator 1b: Role and Voice 

 
Method of Presentation: 
Lecture, small and large group discussion, large group activity 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Name Tents 
 Trainer-Prepared Flip Chart:  What’s In It For Me? 
 Trainer-Prepared Flip Chart:  Parking Lot 
 Handout #1:  Ethical Engagement and Service for Children and Families 

with Hearing Loss and/or Vision Loss Power Point 
 Handout #2:  Agenda/Idea Catcher 
 PowerPoint Presentation: 

o Slide #1  Ethical Engagement and Service for Children and Families 
with Hearing Loss and/or Vision Loss 

o Slide #2:  Learning Objectives 
o Slide #3:  Competencies 
o Slide #4:  Competencies continued 
o Slide #5:  Agenda 
o Slide #6: Welcome and Introductions 
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Section I:  Welcome and Introductions 
 
Step 1: 
(10 minutes) 
 
Before participants arrive, display PowerPoint Slide #1 (Ethical Engagement and 
Service for Children and Families with Hearing Loss and/or Vision Loss), which is 
the introductory slide for the training. 
 
Whenever possible, start the training session promptly at 9:00 AM. 
 
As participants arrive, welcome them and ask them to complete their name tents 
following the format below: 
 

• Name (Center) 
• County (Top-Right Corner) 
• Position (Top-Left Corner) 
• Number of Years with the Agency (Bottom-Left Corner) 
• One thing they want to know about working with individuals with hearing loss 

and/or vision loss (Bottom-Right Corner) 
 
When the name and four corners are complete, ask participants to place their name tent 
in front of them. 
 
After all participants have arrived and completed their name tents, introduce yourself 
including your name, area of expertise, current position, years of experience and any 
other information related to the content. 
 
Ask the participants to introduce themselves to the large group using the information 
they have written on their name tents. 
 
As the participants share the one thing that they want to learn about working with 
individuals with hearing loss and/or vision loss write these thoughts on the What’s In It 
For Me? (WIIFM) flip chart.  Tell participants that, at the end of the training, they will 
review the WIIFM flip chart to ensure that all of the concepts/questions have been 
addressed.  Create a Parking Lot for those items that will not be addressed/are not 
addressed in the training.  Explain to participants that the items posted on the Parking 
Lot are items that may not be addressed in this training; however, you will direct them to 
resources that can meet their needs. 
 
Step 2: 
(5 minutes) 
 
Discuss the following training room guidelines: 
 

• The 15-Minute Rule 
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• Training Schedule – 9:00 to 4:00 with Breaks/Lunch 
• Document your Presence via the sign-in sheet 
• Provide Constructive and Motivational Feedback 
• Show Respect 
• Take Risks 
• Practice Makes Permanent 
• Focus on Learning – Cell phones on vibrate & only contact office for 

emergencies 
 
Step 3: 
(5 minutes) 
 
Trainer Note: The Agenda and Idea Catcher have been combined on one handout to 

help participants immediately capture interesting concepts that arise 
when you train a given section. 

 
Refer participants to their workshop packets and review the competencies, learning 
objectives, and agenda for the workshop using PowerPoint Slide #2 (Learning 
Objectives), PowerPoint Slide #3 (Competencies) and #4 (Competencies 
Continued) and PowerPoint Slide #5 (Agenda).  Display PowerPoint Slide #6 
(Welcome and Introductions). Distribute Handout #2 (Agenda/Idea Catcher).  
Suggest that participants keep Handout #2 (Agenda/Idea Catcher) easily accessible 
so that at the end of each section they can write down important points. 
 
Having given participants an overview of the content, it is now time to move into the 
next section of the training. 
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Section II:  Key Legislative Mandates 
 
Estimated Length of Time: 
45 minutes 
 
Learning/Performance Objectives: 
 Name key legislative mandates regarding the rights of individuals with hearing 

loss and/or vision loss. 
 Recognize how social work values and principles apply in practice with 

individuals with hearing loss and/or vision loss. 
 
Quality Service Review Indicators: 
 Practice Performance Indicator 4: Assessment and Understanding 

 
Method of Presentation: 
Lecture 
Large group discussion 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #2:  Agenda/Idea Catcher (revisited) 
 Handout #3:  OCYF Letter 
 Handout #4:  PA’s Child Welfare Practice Model 
 PowerPoint Presentation: 

o Slide #7:   Key Legislative Mandates 
o Slide #8:   OCYF Letter 
o Slide #9:   Ethical Obligation 
o Slide #10:  NASW Code of Ethics 
o Slide #11:  NASW Code of Ethics cont’d. 
o Slide #12: Section 504 of the Rehabilitation Act of 1973 
o Slide #13: Section 504: Definition of “Disability” 
o Slide #14: The Civil Rights Restoration Act 
o Slide #15: Title II Americans with Disabilities Act (ADA) 
o Slide #16: Key Provisions 
o Slide #17: State Legislation: Providing Interpreters 
o Slide #18: Beyond Compliance: Pennsylvania Best Practice 
o Slide #19: Idea Catcher 

 
 Trainer Resource: NASW Standards for Social Work Practice in Child 

Welfare 
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Section II:  Key Legislative Mandates 
 
Step 1: 
(5 Minutes) 
 
Display PowerPoint Slide #7 (Key Legislative Mandates).  In December 2012, 
prompted by client concerns, the Commonwealth of Pennsylvania’s Department of 
Public Welfare Office of Children, Youth and Families issued a letter to remind all child 
welfare agencies of the responsibility to comply with laws prohibiting discrimination 
against individuals with disabilities, including hearing loss and/or vision loss. This letter 
was the foundation for this training. 
 
Display PowerPoint Slide #8 (OCYF Letter). Distribute Handout #3 (OCYF Letter) 
and give participants a few minutes to read it. Highlight the closing sentence, “Our 
shared goal is the elimination of communication barriers that might prevent any person 
with a disability from having meaningful access to the full range of services.”  
 
Trainer Note: You may want to point out the additional resources (and links to access 
them) that are mentioned at the end of the letter: “A Guide to Disability Rights Law” and 
“Your Rights Under Section 504 of the Rehabilitation Act.” 
 
Step 2: 
(5 Minutes) 
 
Why is it important for child welfare professionals to be compliant with laws prohibiting 
discrimination against individuals with disabilities? Display Power Point Slide #9 
(Ethical Obligation). According to the National Association of Social Workers (NASW) 
Standards for Social Work Practice in Child Welfare (2013), it is an ethical obligation for 
child welfare professionals to “…know and comply with local, state, and federal 
legislations, regulations, and policies” (p. 12).  Display Power Point Slides #10 and 
#11 (NASW Code of Ethics). Two important aspects of the NASW Code of Ethics to 
highlight here (and will be referred to throughout this session) are: 

• Under the category of social workers’ ethical responsibilities to clients and their 
commitment to clients is:  

1.03 Informed Consent 
 b. “In instances when clients are not literate or have difficulty 
understanding the primary language used in the practice setting, 
social workers should take steps to ensure clients’ comprehension. 
This may include providing clients with a detailed verbal 
explanation or arranging for a qualified interpreter or translator 
whenever possible.”  
 
1.05 Cultural Competence and Social Diversity 
 a. “Social workers should understand culture and its function 
in human behavior and society, recognizing the strengths that exist 
in all cultures.” 
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 b. “Social workers should have a knowledge base of their 
clients’ cultures and be able to demonstrate competence in the 
provision of services that are sensitive to clients’ cultures and to 
differences among people and cultural groups.” 
  

     (http://www.socialworkers.org/pubs/code/code.asp) 
Step 3: 
(5 Minutes) 
 
Federal legal protection from discrimination based on a disability is relatively recent. Ask 
participants, “What year did The Americans with Disabilities Act become law?”  
 
The Americans with Disabilities Act became law in 1990. Its most direct precedent, 
Section 504 of the Rehabilitation Act, was enacted in 1973. These two pieces of Federal 
legislation are foundational to the protection of rights for Americans with disabilities. 
 
We will look at these pieces of legislation (and others) in historical progression of the 
development of civil rights legislation that affects Americans with disabilities. 
 
Display Power Point Slide #12 (Section 504 of the Rehabilitation Act of 1973). 
Section 504 of the Rehabilitation Act of 1973 was the first civil rights legislation in the 
United States designed to protect individuals with disabilities from discrimination based 
on their disability status. It prohibits employers and organizations that receive Federal 
financial assistance from committing intentional or unintentional discrimination based on 
a person’s disability. It also prohibits human services organizations that receive Federal 
funding from discrimination with regard to service availability, service accessibility, and 
service delivery. In other words, human service agencies that receive Federal funding, 
like child welfare agencies, must ensure the services they provide are accessible, 
available, and delivered to any qualifying individual or family regardless of disability. 
 
Display Power Point Slide #13 (Section 504: Definition of ‘Disability’). Under 
Section 504, a disability is defined as a physical or mental impairment which 
substantially limits one or more major life activities. Seeing, hearing, and speaking are 
listed among major life activities as defined by this law. This law was also key in 
identifying people with disabilities as a class, a legitimate minority that is subject to 
discrimination and that merits basic civil rights protections. Section 504 made history by 
acknowledging that, although there are many different disabilities, people with 
disabilities as a group faced similar discrimination in employment, education and access 
to society. Prior to this law, the problems faced by people with disabilities, such as 
unemployment and lack of education, were thought of as inevitable consequences of a 
person’s disability. With the enactment of Section 504, congress recognized that the 
inferior social and economic status of people with disabilities was a result of societal 
barriers and prejudices, and not a consequence of the disability itself. 
 
Regulations for implementation of Section 504 were drafted by the Department of 
Health, Education and Welfare (HEW). These regulations were to mandate meaningful 

http://www.socialworkers.org/pubs/code/code.asp
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anti-discrimination protection by removing barriers and providing accommodations for 
individuals with disabilities. HEW was slow to release the regulatory guidelines, and 
without them, implementation was stalled. Three years later, in 1977, HEW acted as a 
result of a successful advocacy campaign by the disability community which 
incorporated many strategies including sit-ins at HEW buildings across the United 
States. 
 
Resistance to carrying out the requirements of Section 504 persisted, even after the 
HEW regulations were released. Throughout the 1980’s, many cases involving the 
rights established under Section 504 were brought before the Supreme Court, and the 
resulting decisions severely limited the scope and effectiveness of the law. 
 
Step 4: 
(5 Minutes) 
 
Display Power Point Slide #14 (The Civil Rights Restoration Act). The Civil Rights 
Restoration Act was passed in 1988 as a result of continued advocacy by the disability 
community, along with other classes protected by civil rights legislation. This Act 
reinstated the broad scope of coverage provided by Section 504 and by other civil rights 
legislation, such as the Civil Rights Act of 1964. 
 
Step 5: 
(5 Minutes) 
 
Display Power Point Slide #15 (Title II American with Disabilities Act). Section 504 
of the Rehabilitation Act of 1973 provided the basis for the Americans with Disabilities 
Act (ADA). The ADA was signed into law by President George H. W. Bush in 1990. The 
Americans with Disabilities Act provides comprehensive civil rights protections for 
“qualified individuals with disabilities.” Title II is the section that covers “public entities,” 
which includes any state or local government and any of its departments, agencies, or 
offices. It is different from Section 504 in that Title II of the ADA extends to all activities 
of state and local governments regardless of whether they receive Federal funding.  
 
Display Power Point Slide #16 (Key Provisions). Title II incorporated the key 
provisions of Section 504, such as prohibiting discrimination on the basis of disability 
and requiring that services and programs are accessible and provide equally effective 
communications. Title II establishes a complaint mechanism for resolving allegations of 
discrimination.  
 
Under Title II, public entities are required to provide programs and services in an 
integrated setting, unless separate or different measures are necessary to ensure equal 
opportunity. The law also requires reasonable modifications in policies, practices, and 
procedures that deny equal access to individuals with disabilities, unless a fundamental 
alteration in the program would result. For example, a city office building would be 
required to make an exception to a rule prohibiting animals in public areas so as to 
admit a guide dog assisting a blind individual. This law also requires public entities to 
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furnish auxiliary aids and services when necessary to ensure effective communication, 
and may not place special charges on individuals with disabilities to cover the costs of 
measures necessary to ensure nondiscriminatory treatment, such as providing qualified 
interpreters. 
 
It is important to note that ensuring effective communication when serving individuals 
with disabilities is vitally important in human services interactions. It is the responsibility 
of the child welfare professional to be proactive in accessing and obtaining the 
necessary auxiliary aids. Auxiliary aids will be discussed in a later section of this 
training.  
 
Step 6: 
(5 Minutes) 
 
Display Power Point Slide #17 (State Legislation: Providing Interpreters). 
Pennsylvania courts have laws and processes by which they appoint and certify 
interpreters for deaf or hard of hearing individuals who appear in court or are involved in 
judicial proceedings. These processes are supported by The General Assembly of 
Pennsylvania Act 172 of 2006 and PA Act 57 of 2004. While it is the responsibility of the 
Court Administrator or the Presiding Judicial Officer to secure an appropriate interpreter, 
it is best practice for the child welfare professional to make a request when an 
interpreter is needed and to ensure that one is available. 
 
Step 7: 
(10 Minutes) 
 
Trainer’s Note: Pennsylvania’s Child Welfare Practice Model was finalized and 
confirmed in February of 2013. Introduction and implementation is ongoing. Be 
prepared for a range of awareness and exposure to the model as rollout progresses. 
Ask participants about their awareness of the model prior to any discussion, to 
determine the amount of explanation that will be required. If there is time, consider 
taking a class poll, either by a show of hands or by ‘human graph’: 
Show of hands poll: 
Ask:   How many of you have heard of Pennsylvania’s Child Welfare Practice 
Model? 
Continue:  Keep your hand up if you have read the practice model or had it explained 
to you. 
Continue:  Keep your hand up if your agency actively refers to and applies the 
practice model. 
Human Graph:  
Say:  Let’s create an imaginary line across the front of the classroom. The left wall 
represents one end of the line: I know NOTHING about Pennsylvania’s Child Welfare 
Practice Model. 
The right wall represents the other end of the line: I know all about Pennsylvania’s Child 
Welfare Practice Model, and I can explain it to someone else.  
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Now, get up and stand on the point in the imaginary line that represents your familiarity 
with the practice model.  
 
 
Display Power Point Slide #18 (Beyond Compliance: Pennsylvania Best Practice). 
It is important to be aware of these regulations when working in the field of child welfare, 
not just for the sake of compliance but to ensure best practice and demonstration of the 
values, principles and skills of Pennsylvania’s Child Welfare Practice Model. Distribute 
Handout #4 (Pennsylvania’s Child Welfare Practice Model) and review the values, 
principles and skills.  
 
Ask participants to comment how this practice model connects with the legislation just 
reviewed. 
 
Many of these values and skills are also reflective of the NASW Code of Ethics and 
Standards for Social Work Practice in Child Welfare. 
 
Step 8: 
(5 Minutes) 
 
Display Power Point Slide #19 (Idea Catcher). Before moving on to the next section, 
ask participants to take a few minutes to write down any ideas or questions related to 
this section on Handout #2 (Agenda/Idea Catcher). 
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Section III:  Cultural Considerations of Hearing Loss and Vision Loss 
 
Estimated Length of Time: 
2 hours, 30 minutes 
 
Learning/Performance Objectives: 
 Recognize how social work values and principles apply in practice with 

individuals with hearing loss and/or vision loss. 

 
Quality Service Review Indicators: 
 Practice Performance Indicator 3: Cultural Awareness and Responsiveness 
 Practice Performance Indicator 4: Assessment and Understanding 

 
Method of Presentation: 
Lecture 
Large group discussion 
Small group discussion 
Video 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Lined notebook paper 
 Masks/blindfolds 
 Ear plugs 
 Handout #2:  Agenda/Idea Catcher (revisited) 
 Handout #4:  PA’s Child Welfare Practice Model (revisited) 
 Handout #5:  Cultural Competence Continuum 
 Handout #6:  Deaf and Hard of Hearing Myth/Fact Quiz 
 Handout #7:  Deaf and Hard of Hearing Definitions 
 Handout #8: Vision Loss Myth/Fact Quiz  
 Handout #9: Vision Loss Definitions  
 Handout #10:  Family Interaction Activity: Scenarios 
 Handout #11:  Family Interaction Activity: Observation Sheet 
 PowerPoint Presentation: 

o Slide #20: Cultural Considerations 
o Slide #21: Cultural Competence Continuum 
o Slide #22: Meeting (video clip) 
o Slide #23: Quiz 
o Slide #24: Deaf Culture 
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o Slide #25: Children of Deaf Adults (video clip) 
o Slide #26: Quiz  
o Slide #27: Blind Community 
o Slide #28: Family Interaction Activity Directions 
o Slide #29: Idea Catcher 

 Appendix #1:  Deaf and Hard of Hearing Myth/Fact Quiz Answers 
 Appendix #2:  Vision Loss Myth/Fact Quiz Answers 
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Section III:  Cultural Considerations of Hearing Loss and Vision Loss 
 
Step 1: 
(20 Minutes) 
 
Display PowerPoint #20 (Cultural Considerations).  Begin this section by asking 
participants to identify specific aspects of their culture (i.e.: eating pork and sauerkraut 
on New Year’s Day, bar/baht mitzvah, quinceanera, praying before meals, etc) . Write 
their responses on a flip chart. Go through the list with participants and identify 
similarities and differences. 
 
According to Wade Nobles, a psychologist with significant experience with cultural 
relativity, culture is defined as “the vast structure of behaviors, ideas, attitudes, values, 
habits, beliefs, customs, language, rituals, ceremonies and practices peculiar to a 
particular group of people, which provides them with a general design for living and 
patterns for interpreting reality.” Culture determines how we see the world, and the way 
we see the world is reflected in our behavior. 
 
Most often, people become aware of culture when aspects of their culture are 
recognized, by themselves or others, as differences. 
 
Display PowerPoint #21 (Cultural Competence Continuum).  Distribute Handout #5 
(Cultural Competence Continuum) and briefly review. Ask  participants to keep in 
mind throughout this training where they fall on the continuum and to think about what 
they can do to move toward cultural proficiency. 
 
Refer participants back to Handout #4 (PA’s Child Welfare Practice Model) and the 
fourth value of cultural awareness and responsiveness, emphasizing the third bullet: 
“Cultural identity is explored with the family. Each child, youth and family is served with 
sensitivity within their unique context.” Tell participants that while there are 
commonalities among children and families who have hearing loss and/or vision loss 
that we are going to explore in this section, it is important not to use the commonalities 
to stereotype or make assumptions that all people with hearing loss and/or vision loss 
are the same, rather an effort needs to be made to understand each individual and 
family as unique and learn how they function within their family and community. It is also 
important to allow the family an opportunity to tell you what their culture is instead of 
assuming that you know. 
 
Again, referring to Handout #4 (PA’s Child Welfare Practice Model), ask the 
participants to identify which skills they would use to demonstrate the value of cultural 
awareness and responsiveness.  
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Step 2: 
(15 Minutes) 
 
Tell participants that they are going to meet a mother who has been waiting for several 
days to meet with them about her child. She is very anxious about today’s appointment. 
You are just finding out now, minutes before the meeting, that she is deaf. No one told 
you and no one scheduled an interpreter. Let’s see what you can figure out from what 
she says. 
 
Trainer Note: Before proceeding to show the video, ask participants if anyone knows 
any sign language. If anyone does, please ask them to hold their comments until they 
are asked directly by the trainer to share. 
 
Display Power Point Slide #22 (Meeting). Click on the link and show the first minute of 
youtube video “Sign Language Basics: Sign Language: Introducing Yourself.”  Have the 
volume on mute. 
 
Ask participants what the woman was saying. If they are uncertain tell them they must 
make their best guess. Next, lead a large group discussion by asking participants to 
share their thoughts and feelings about the “meeting.” 
 
Finally, inform participants that this video was an instructional video and the woman was 
teaching people how to introduce themselves to someone who is deaf and uses 
American Sign Language (ASL). Because this is helpful information, show the video 
again with the volume on. 
 
Step 3: 
(15 Minutes) 
 
Display Power Point Slide #23 (Quiz). Distribute Handout #6 (Deaf and Hard of 
Hearing Myth/Fact Quiz) instructing participants that they have 5 minutes to complete 
the quiz. 
 
After 5 minutes, review the quiz, confirming or providing the correct answers as 
necessary to the group. Allow for a brief (two to three minutes) discussion of 
assumptions and misconceptions revealed by the quiz. (Appendix #1 Deaf and Hard 
of Hearing Myth/Fact Quiz Answers) Inform participants that the issues associated 
with these statements will be discussed throughout this session. 
 
Step 4: 
(5 Minutes) 
 
When working with children and families who have hearing loss it is important to 
distinguish among a number of key terms. Distribute Handout #7 (Deaf and Hard of 
Hearing Definitions) and review each term. 
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Step 5: 
(30 Minutes) 
 
Deaf culture is characterized by the same concepts that characterize any culture: 

• A common shared language (ASL – which is the 3rd most used language in the 
United States - http://research.gallaudet.edu/Presentations/2004-04-07-1.pdf) 

• A shared awareness of cultural identity and shared experiences 
• Distinctive behavioral norms and patterns (eye contact, facial expressions, 

physical contact, etc.) 
• Cultural artifacts (technological devices) 
• Endogamous marital patterns (86% - 90% in-group marriage) 
• A shared historical knowledge and awareness 
• A network of voluntary, in-group social organizations (Reagan, 1995). 

 
Ascribing to these commonalities is what makes an individual a member of Deaf culture. 
That is, Deaf with a capital ‘D’. It is important to note that a person does not have to be 
deaf to be a member of Deaf culture (Children Of Deaf Adults, for example), and not all 
deaf people belong to Deaf culture.  
 
Display Power Point Slide #24 (Deaf Culture). Some parts of Deaf culture that may be 
important to recognize and be aware of when working with a family who identifies 
themselves as Deaf are: 

• Prolonged eye contact, which is necessary in Deaf culture, often makes 
hearing people uncomfortable; when Deaf people do not receive good eye 
contact they do not feel “heard.” 

• There is significant value placed on face-to-face communication. This is 
primarily due to the visual nature of ASL, but even with the advent of other 
communication devices, face-to-face communication is preferred. 

• Deaf culture values directness in communication by being straightforward 
and unambiguous. Because Deaf culture is a visual culture, emphasis is 
placed on physical characteristics and directness in communication may 
be manifested by commenting on any change observed in a person’s 
appearance (i.e. baldness, weight gain, etc.), which would not be 
acceptable or considered polite in hearing culture. In Deaf culture, not to 
comment on a physical change would be rude. 

• Openness and lack of privacy is another value in Deaf culture. In Deaf 
culture, people may discuss issues which hearing people consider too 
private for conversation, such as intimate medical issues. 

• Touching fulfills three important purposes in Deaf culture: 
o used to gain attention – tap on shoulder, place hand on arm 
o used to connect members of the culture – hugging is more common 

than a handshake 
o used to protect individuals from harm – when potential danger is 

approaching from outside of a person’s view, the other person may 
touch to guide to safety 

http://research.gallaudet.edu/Presentations/2004-04-07-1.pdf
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• Deaf individuals hold a great deal of pride in being Deaf. This is often 
confusing to hearing individuals who may see deafness as a disability. 
Humor is one way Deaf culture expresses pride. The overriding theme in 
Deaf humor is the Deaf person coming up with a genius solution to a 
problem or outwitting a hearing person. In Deaf humor the Deaf person 
always comes out on top. 

 “A Deaf couple stops at a motel for the night. About 4 o’clock 
in the morning the Deaf husband decides that he’s thirsty 
and goes out to get a soda from the machine. When he 
starts back to his room he realizes he doesn’t know which 
room is his. After several minutes of thought, he goes to his 
car and continues to honk the horn. As he does, one by one 
lights turn on in each room except one, the one his Deaf wife 
occupies.” (Siple, p. 357)  

 
A significant part of Deaf culture is a unique population called Children of Deaf Adults 
(CODA). Nearly 90% of children born to two deaf parents are hearing. These individuals 
often find themselves on the brink of two conflicting cultures, neither of which they fit 
into completely.  
 
Trainer Note:  As you continue this section about CODAs, please be aware this term is 
self-selected by this population as a way to identify themselves. It is neither an imposed 
label nor a derogatory term. 
 
CODAs belong to Deaf culture by association, since they are immersed in Deaf culture 
from birth. Most deaf adults who have been deaf for life socialize exclusively with other 
deaf adults; therefore CODAs are immediately integrated into Deaf culture and 
socialization.   
 
Often, CODAs may initially self-identify as deaf (Hoffmeister, 2007). Sometimes, 
because they are signing, CODAs are mistakenly thought to be deaf. By the time they 
are between the ages of three and five, most CODAs are bilingual in ASL and English 
(Preston, 1995). 
 
CODAs may feel doubly stigmatized dealing with the dichotomy of a Deaf world and a 
hearing world. They are bombarded with stereotypes of hearing people by their deaf 
parents and other members of Deaf culture. At other times they are bombarded with 
stereotypes of deaf people by hearing people.   
 
Another way CODAs are stuck in the middle of two cultures is in interpreting for their 
parents and hearing people. They may be asked to interpret in situations in which the 
hearing person makes a derogatory or insensitive comment, or vice versa, and then 
they are caught in the dilemma to interpret the comment or ignore it. They may also be 
asked to interpret information that they do not understand, such as medical information 
or legal information.  
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To illustrate the cultural challenges and some of the struggles CODAs face, show Keith 
Wann’s Deaf or Hearing? Video clip (49 seconds): Power Point Slide #25 (Children of 
Deaf Adults).  
 
http://www.youtube.com/watch?v=8EueTDn0eYM 
 
Trainer Note: Because the video is so short, you may need to show it twice before 
engaging in the discussion below. 
 
Even in this very short clip, many of the challenges faced by CODAs surface. A brief 
‘what did you think’ discussion will draw these issues out and raise participant 
awareness. Here are some questions to help move discussion forward if necessary: 

• Did anything Keith Wann said surprise you? 
• Why did Keith apologize for being a hearing person? 
• Did you find the punch line of his joke funny, about how he became a hearing 

person? If so, why, and if not, why not? 
 
Traditionally, a medical model was used to understand deafness and hearing loss. This 
perspective focused on a person with hearing loss as lacking an ability- having a 
problem that needs to be fixed. This perspective has since evolved, and now a more 
positive approach seeks to understand and accept differences related to individuals with 
hearing loss. An important part of Deaf culture is a strengths-based approach and the 
consideration of deafness as a culture versus a disability. 
 
Step 6: 
(5 Minutes) 
 
Ask participants about their understanding of and questions regarding Deaf culture. 
Inform them we will move on to an activity, and then will discuss cultural considerations 
of vision loss. 
 
Step 7: 
(10 Minutes) 
 
Display Power Point Slide #26 (Quiz). Distribute Handout #8 (Vision Loss Myth/Fact 
Quiz) instructing participants that they have 5 minutes to complete the quiz. 
 
After 5 minutes, review the quiz, providing the correct answers as necessary (Appendix 
#2 Vision Loss Myth/Fact Quiz Answers) and reminding participants that the issues 
associated with these statements will be discussed throughout this session. 
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Step 8: 
(5 Minutes) 
 
Just as with hearing loss, there are key terms it is important to understand when 
working with children and families who have vision loss. Distribute Handout #9 (Vision 
Loss Definitions) and review each term. 
 
Step 9: 
(5 Minutes) 
 
Display Power Point Slide #27 (Blind Community). There is no “Blind culture” 
equivalent to Deaf culture.  The primary reason this is true is the lack of a common 
language and the lack of communication barriers for blind people. While ASL is a 
distinct language, Braille is simply a system that substitutes a code for written language, 
and it can be used to write any language that uses a phonetic alphabet (Weisleder, 
2012).  
According to Barbara Pierce, President Emerita of the Ohio Chapter of the National 
Federation for the Blind and editor of the Braille Monitor, “We [the blind] often enjoy 
each other’s company, and we certainly spend time together working on the problems 
that face what we often call the ‘blind community’, but I would argue that this community 
is different from an actual culture” (2008). 
 
Individuals who have vision loss do experience certain kinds of discrimination which 
could be considered cultural experiences. Pierce (2008) reports that blind people have a 
74 percent unemployment rate, not because they cannot work but because other people 
assume they are unable to work and do not provide them the opportunity to prove 
otherwise.  
 
People who are blind also experience discrimination when they are “talked through” and 
“talked down to” (Coupland et al, 1986). When they are “talked through” the speaker 
talks to the blind person’s companion, for example a spouse or parent, about the person 
who is blind, even though the person who is blind is present and could very well answer 
the question or participate in the conversation. When being “talked down to” the speaker 
talks to the person who is blind as if she is a child or a person with an intellectual 
disability.  
 
Step 10:  
(15 Minutes) 
 
It is important for the child welfare professional to keep in mind all of the differences just 
discussed and to think about ways in which these differences may be manifested when 
it comes to parenting styles and techniques they may observe when working with 
parents who have hearing loss and/or vision loss. Ask: When assessing parenting of a 
mother or father who has hearing loss and/or vision loss, how should the child welfare 
professional employ cultural awareness and responsiveness? What would this look 
like? End this discussion by emphasizing that a parent with hearing loss and/or vision 
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loss is not a reason, in and of itself, to raise concerns related to a child’s safety and 
well-being.  
 
Ask participants to identify potential ways parents with hearing loss and/or vision loss 
may parent differently, based on what they have learned this far in the training session, 
or based on personal experiences. Write their answers on a flip chart. 
 
Compare the following ways parents with hearing loss and/or vision may use different 
parenting techniques with the list the participants offered and mention any of these 
which were not identified. 
 

• Parents with hearing loss must communicate with their child face-to-face. 
This means they will get up and walk to the room where the child is. 
Children of parents with hearing loss must learn to face their parents when 
communicating with them. 

• Parents with hearing loss may be more physical with their children, 
touching them to gain (or keep) their attention. 

• Parents with vision loss may also be more physical with their children, to 
be able to know where they are. Another technique blind parents use for 
locating their children is to attach bells to the back of their clothing or to 
their shoes. 

• Parents with vision loss may keep their young children restricted to certain 
locations by using gates or leash/harness-type restraints. 

• Parents with hearing loss tend to take a more egalitarian approach to 
parenting. They value their children’s opinions and feedback and often 
incorporate them into family decisions. 

 
In a future section, we will examine how technology has opened doors to improve 
communication and daily life for individuals with hearing loss and/or vision loss. Not 
included in that section is the wide array of technology that assists parents who have 
hearing loss and/or vision loss, such as video monitors or flashing lights that indicate a 
child is crying. When assessing parenting for those with hearing loss and/or vision loss, 
it is important for child welfare professionals to be aware of the technology used by the 
family and to consider its effectiveness, approaching these accommodations from a 
strengths-based perspective. 
 
Step 11: 
(20 Minutes) 
 
Display Power Point Slide #28 (Family Interaction Activity Directions) 
 
Trainer Note: This activity is intended to raise awareness of the realistic challenges 
professionals may face in attempting to deliver high quality and fully compliant service 
to clients with hearing and/or vision loss. Blindfolds and earplugs should be used for this 
activity. 
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Divide participants into small evenly-sized groups of 3-6 participants. Distribute a pair of 
earplugs and a blindfold to each group, or make these items available on a side table 
for groups to access as needed for this activity. Explain that during this activity, one or 
more group members will utilize this equipment to simulate hearing or vision loss. 
 
Distribute Handout #10 (Family Interaction Activity: Scenarios) and Handout #11 
(Family Interaction Activity: Observation Sheet). Assign a scenario to each group. If 
there are more than four groups, it is fine to assign the same scenario to more than one 
group. Either direct groups to assign/select roles for the scenarios, or assign the roles to 
group members yourself. Explain that these scenarios are based on an early contact. 
The child welfare professional involved has little to no information about the family 
members, and no advance notice of any communication problems or disabilities. 
 
Review the directions on Handout #10 (Family Interaction Activity: Scenarios) with 
the groups, to make sure they are clearly understood and that participants are ready to 
engage in the activity. An example of directions as they appear on the handout is 
reproduced below: 
 
Follow your instructor’s directions. You will be assigned or will select one of the identities 
below: 
 
 You are a deaf adult  
 You are a child under 12 with normal hearing  
 You are a child welfare professional 
 You are observer and recorder 

 
1. With your group, read the scenario: 

(scenario here) 
 

2. With your group, act out the scenario. 
3. Record observations on the Observation Sheet . 
4. Use the discussion questions on the back of the Observation Sheet to guide a thorough 

conversation. 
 
Once roles have been assigned, have groups follow the directions provided and use 
blindfolds or earplugs as appropriate. Point out the discussion guide on the back of the 
observation sheet. The group will use these questions to assist in guiding the discussion 
after executing the scenario. Allow ten minutes, then check in to see if groups need 
more discussion time. If so, allow an additional five minutes. 
 
Some groups may move quickly through both the brief scenario and discussion. 
Suggest that any groups who finish and still have time remaining select and engage in a 
second scenario. 
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Lead a concise (5 to 10 minute) large group discussion to debrief, focusing on 
participant observations and the answers to questions 4 and 5 of the discussion guide.  
 
Step 12 
(5 Minutes) 
 
Display Power Point Slide #29 (Idea Catcher). Before moving on to the next section, 
ask participants to take a few minutes to write down any ideas or questions related to 
this section on Handout #2 (Agenda/Idea Catcher). 
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Section IV:  Barriers 
 
Estimated Length of Time: 
40 minutes 
 
Learning/Performance Objectives: 
 Identify strategies and resources to overcome barriers to providing services to 

individuals with hearing loss and/or vision loss 
 
Quality Service Review Indicators: 
 Practice Performance Indicator 4: Assessment and Understanding 

 
Method of Presentation: 
Lecture 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #2:  Agenda/Idea Catcher (revisited) 
 PowerPoint Presentation: 

o Slide #30: Barriers 
o Slide #31: Communication 
o Slide #32: Cuelessness 
o Slide #33: Transportation 
o Slide #34: Fear 
o Slide #35: Identifying Resources 
o Slide #36: Idea Catcher 
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Section IV:  Barriers 
 
Step 1: 
(15 Minutes) 
 
Display Power Point Slide #30 (Barriers). Effective communication is at the heart of 
most barriers for children and families with hearing loss and/or vision loss. 
 
Researchers and educators support the understanding that people who are deaf share 
similar language backgrounds and challenges as those from other minority groups who 
use English as a second language or do not use English at all. When it comes to 
reading and writing English, deaf individuals who have graduated from high school read 
at a third or fourth grade level and often make errors in vocabulary and sentence 
structure. 
 
In general, whether or not a person has hearing loss, there are three factors that 
influence understanding. Display Power Point Slide #31 (Communication). These 
three factors are: 
 

• Speaker factors  
• Listener factors 
• Environmental factors. 

 
Speaker factors are things about the speaker that influence the communication. Listener 
factors are things about the listener that influence the communication, and 
Environmental factors are things about the place or situation in which the 
communication occurs. 
 
 
Suggested Activity: Gallery Walk: Divide class into three groups. Put up flip chart 
paper at three points around the room. Title the flip charts: Speaker Factors, Listener 
Factors, Environmental Factors. Assign one flip chart topic to each group. Direct them 
to brainstorm and list all of the factors they can think of. Give the groups about 5-7 
minutes to produce their lists. Then have the small groups move from chart to chart, 
using their markers to comment or to add factors to each list. Briefly summarize with the 
group as a whole and invite comments at the end of the activity. 
 
Participants may cite some of the following as Speaker Factors: not facing the listener 
when talking, not getting the listener’s attention before beginning to speak, talking too 
quickly or too slowly, talking too softly or too loudly, or having distracting mannerisms. 
 
Participants may name some of the following as Listener Factors: attention level, 
severity of hearing loss, distracting thoughts, or motivation to listen. 
 
Participants may mention these as Environmental Factors:  background noise, poor 
lighting, low quality visual aids or lack of visual aids, or poor room acoustics. 
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Remind participants that environmental, speaker and listener factors are especially 
critical to consider when communicating with an individual with hearing loss. 
 
After the activity, emphasize the following: 
Children interpreting for their parents can present another communication barrier. As 
discussed in previous section about CODAs, interpreting for their parents can put 
children in a precarious position. They might be faced with information and situations 
that are not appropriate for children. If an interpreter is needed, child welfare 
professionals should always use a certified interpreter. 
 
Step 2: 
(5 Minutes) 
 
Display Power Point Slide #32 (Cueless, Not Clueless). A communication barrier for 
those with vision loss is what Rutter (in Coupland et. al, 1986) calls “cuelessness.”  
 
Trainer Note:  Be mindful when presenting this concept to distinguish between 
‘cueless’ and clueless’ through clear enunciation. 
 
This term refers to the inability of an individual with vision loss to perceive nonverbal 
cues from the person with whom they are communicating. Ask: what can you remind 
yourself to do when interacting with a blind or low vision client in order to avoid leaving 
them ‘cueless’? 
 
Step 3: 
(5 Minutes) 
 
Display Power Point Slide #33 (Transportation). Transportation can be a barrier for 
both individuals with hearing loss and those with vision loss, but it is a more significant 
barrier for those with vision loss. Transportation for individuals with vision loss takes 
advance planning; frequently there is no spontaneity for parents who have vision loss to 
respond when their child asks “Can we go…?” or to decide for themselves, “Let’s go…” 
According to a study by Rosenblum et al (2009), parents with vision loss use a variety of 
techniques to address the challenge of transportation. Ask: can you think of some likely 
transportation options to be used in your community? 
Participants may cite any of the following:  walking, public transportation, taxis, or 
relying on friends or family members. 
 
Step 4: 
(5 Minutes) 
 
Display Power Point Slide #34 (Fear). The stigma attached to people with hearing loss 
and/or vision loss by the general public, including child welfare professionals, is yet 
another barrier. It is a common perception of the general public that parents with 
hearing loss and/or vision loss are unfit to parent. Parents with hearing loss and/or 
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vision loss are fearful that they are being watched and judged and that their children 
may be removed from their care simply because they have hearing loss and/or vision 
loss. This fear is not unfounded, as research shows that children of parents with 
disabilities, including hearing loss and/or vision loss are removed from their homes at 
disproportionately higher rates (National Council on Disability, 2012).  
 
 
Step 5: 
(5 Minutes) 
 
Display Power Point Slide #35 (Identifying Resources). Lack of resources and/or the 
lack of knowledge about existing resources is a barrier to the child welfare professional 
as well as to the family. Often, a family may not know what accommodations they need 
or know that they have a right to accommodations. It is the responsibility of the child 
welfare professional to be proactive and inform the family of their right to 
accommodations, and then to obtain that accommodation for the family to ensure equal 
accessibility to the services being provided. Along with this responsibility, challenge the 
participants to consider reversing the expectation that the family needs to make 
adaptations and instead think about ways that the child welfare professional might make 
adaptations when working with a child or family with hearing loss and/or vision loss. 
 
It is also the responsibility of the child welfare professional to be familiar with resources 
in their community to overcome barriers in working with children and families with 
hearing loss and/or vision loss. Ask participants to rate their awareness of such 
resources. Remind them that a child welfare professional can consult with his/her 
supervisor regarding local resources. In addition, there are statewide agencies that can 
provide direction. These agencies will be described in a later section. 
 
Step 6: 
(5 Minutes) 
 
Display Power Point Slide #36 (Idea Catcher)Before moving on to the next section, 
ask participants to take a few minutes to write down any ideas or questions related to 
this section on Handout #2 (Agenda/Idea Catcher). 
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Section V:  Accommodations 
 
Estimated Length of Time: 
40 minutes 
 
Learning/Performance Objectives: 
 Identify accommodations that can be used to engage and serve individuals with 

hearing loss and/or vision loss. 
 
Quality Service Review Indicators: 
 Practice Performance Indicator 9: Intervention Adequacy and Resource 

Availability 
 
Method of Presentation: 
Lecture 
Small group discussion 
Large group discussion 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #2:  Agenda/Idea Catcher (revisited) 
 PowerPoint Presentation: 

o Slide #37:  Accommodations  
o Slide #38: Scenario 
o Slide #39: Accommodations for Hearing Loss 
o Slide #40: Accommodations for Vision Loss 
o Slide #41: Idea Catcher 
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Section V:  Accommodations 
 
Step 1: 
(15 Minutes) 
 
Display Power Point #37 (Accommodations). Begin this section by setting up the 
scenario activity. Inform participants that they have been assigned a new case in which 
both parents are deaf. They are preparing for the first home visit with this family. Display 
Power Point #38 (Scenario). Ask: what steps will you take in preparation? What 
accommodations do you intend to provide? Ask participants to discuss these questions 
in small groups at their tables and record a list of steps to take and accommodations to 
arrange on flip chart paper. Allow 5 minutes for the small group discussion. 
 
After 5 minutes, ask each table to post their list. Have participants view and compare 
the lists.  After all ideas have been shared, inform participants that in this section, we 
will identify some accommodations helpful for them to know about when arranging 
meetings with families who have hearing loss and/or vision loss. 
 
Step 2: 
(5 Minutes) 
 
Many types of accommodations can be used to facilitate effective communication with 
individuals who have hearing loss and/or vision loss. These tools provide greater 
opportunity for the individual with hearing loss and/or vision loss to exert his/her role 
and voice, as well as for the child welfare professional to effectively engage the 
individual. Developments in technology have made significant contributions in this field. 
In this section, we will introduce some of the more commonly known and used 
accommodations.  
 
According to the ADA, government and public agencies are responsible for providing 
devices or accommodations for a person to use while receiving services from the 
agency, to ensure equal access and effective communication. Often, medical 
assistance will pay for required devices; it is then the responsibility of the child welfare 
professional to make appropriate arrangements. 
 
Keep in mind that the accommodations we will introduce in this section are not an 
exhaustive list. It is your responsibility to know the person with whom you are working 
and to engage him/her in a conversation about what type of accommodation best meets 
their need. We will discuss where and how to access these accommodations in the 
following section. 
 
Step 3: 
(10 Minutes) 
 
Accommodations and devices that assist individuals with hearing loss fall into several 
different categories: captioning, video, texting, assistive listening devices, and sign 
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language interpreters. Let’s look at each of these categories more closely. Display 
Power Point Slide #39 (Accommodations for Hearing Loss). 
 

• Captioning is the process that converts audio into text and displays the text on a 
screen or monitor. In addition to displaying text of spoken word, captions also 
include identification of the speaker, sound effects, and description of musical 
sounds. The Federal Communications Commission (FCC) has regulations 
regarding the captioning of television shows. Many videos on the internet also 
use captioning, though it is not regulated and the quality of the captioning may 
vary. (Trainer may want to consider showing an example of a YouTube video 
with captioning turned on to demonstrate the variable quality and inexactitude of 
captioning) 

 
Trainer Note: (Only if a YouTube video is used as suggested above) If you are unable 
to access the internet for this demonstration, you may tell participants about the 
discrepancies in captioning and suggest that they look at a YouTube video with the 
captioning turned on when they return to their office or to their home. 
 

• CART, Communication Access Real-time Translation, is a service that gives a 
verbatim speech to text translation using a stenograph machine, a computer, and 
real-time software. The text can be projected onto a screen or displayed on a 
person’s computer monitor. 

 
• In addition to the captioning devices and services just described, there are 

captioned telephones which translate the spoken word of a hearing person into 
text on the built-in screen of a captioned phone. These phones are used primarily 
for hard of hearing individuals who use spoken language to communicate, or for 
deaf individuals who are oral. 

 
• Video is a category that has expanded due to advances in technology. There are 

video phones which use what is known as video relay service. With this device 
and service a sign language interpreter is visible on the screen for the deaf or 
hard of hearing person and verbally communicates with the hearing party via 
telephone.  

 
Video communication is made easier by advances in technology such as video 
conferencing programs, like Skype™, and mobile smart phones. 

 
• Mobile phones have also improved communication for deaf and hard of hearing 

individuals through the use of text messaging. A TTY, or text telephone, is 
another device that uses text messaging to communicate. A TTY is a device that 
is used in conjunction with a telephone and allows a deaf or hard of hearing 
person to type communication that is transferred over the phone line to the other 
party’s TTY. A TTY is only effective if it is used on both ends of a phone 
conversation. 
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• Assistive Listening Devices (ALDs) are devices that can be used with hearing 
aids or cochlear implants or used alone. ALDs are used to either amplify a sound 
or to isolate the sound source from background noise. ALDs are typically used in 
1:1 communication or in small group settings. One example of an ALD is the FM 
system. 

 
• The FM system uses a transmitter (microphone) and receiver (headset or 

hearing aid) and sounds are transmitted over special frequencies.  
 

• Sign language interpreters are likely one of the accommodations immediately 
considered when working with children and families with hearing loss. 
Interpreters must meet specific requirements and be certified. The sign language 
interpreter signs the spoken word to the person with hearing loss and speaks the 
signed word to the hearing person with whom communication is occurring. 
 

Step 4: 
(5 Minutes) 
 
There are numerous types of devices and other accommodations to assist individuals 
with vision loss.  The website for the American Foundation for the Blind has a significant 
amount of information about these accommodations, including videos (www.afb.org).  
 
Display Power Point Slide #40 (Accommodations for Vision Loss). Computer 
programs such as screen review software and translation software assist an individual 
with vision loss in using a computer and navigating documents, as well as the internet.  
There are many Apps on smart phones that make aid communication for a person with 
vision loss. An example is Google Goggles. This app is used for object recognition such 
as currency or packages of food. It can also be used for simple text recognition and is 
useful for reading a name or phone number off of a business card.   
 
Additional types of technology include: 
 

• Video magnifiers – a hand-held video camera projects a magnified image onto a 
computer monitor, a video monitor, or a television screen 

• Braille technology – includes braille printers which print from computers, braille 
display technology which provides information on a computer screen in braille, 
and braille notetakers which utilize a braille keyboard and can transfer the 
information to a computer  

• Optical Character Recognition System (OCR) – this scans printed text and 
speaks it in synthetic speech or stores it in electronic form on a computer 

 
 
 
 
 
 

http://www.afb.org/
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Step 5: 
(5 Minutes) 
 
Display Power Point #41 (Idea Catcher)Before moving on to the next section, ask 
participants to take a few minutes to write down any ideas or questions related to this 
section on Handout #2 (Agenda/Idea Catcher). 
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Section VI:  Resources 
 
Estimated Length of Time: 
40 minutes 
 
Learning/Performance Objectives: 
 Identify resources to overcome barriers to providing services to individuals with 

hearing loss and/or vision loss. 
 
Quality Service Review Indicators: 
 Practice Performance Indicator 9: Intervention Adequacy and Resource 

Availability 
 
Method of Presentation: 
Lecture 
Individual activity 
Large group discussion 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Handout #2:  Agenda/Idea Catcher (revisited) 
 Handout #12: (Key Tips When Working with Individuals with Hearing Loss 

and/or Vision Loss) 
 PowerPoint Presentation: 

o Slide #42:  Resources 
o Slide #43: Resources URLs 

 
 



 

The Pennsylvania Child Welfare Resource Center 205: Ethical Engagement and Service for Children and Families  
                                                                                                             With Hearing Loss and/or Vision Loss 
 

Page 31 of 36 

Section VI:  Resources 
 
Step 1: 
(5 Minutes) 
 
Display Power Point Slide #42 (Resources). To provide effective service, it is 
important to know where to go to find accommodations and services that meet the 
needs of children and family members with hearing loss and/or vision loss. If you are 
unsure of resources in the county in which you work, there are organizations that can 
help you to identify resources to be in compliance with the law, as well as to 
demonstrate best practice in the field of child welfare. Display Power Point Slide #43 
(Resources URLs)These organizations are the Pennsylvania Office for the Deaf and 
Hard of Hearing, The Pennsylvania Office of Vocational Rehabilitation Bureau of 
Blindness and Visual Services, and Pennsylvania’s Initiative on Assistive Technology.  
 
Step 2: 
(5 Minutes) 
The Pennsylvania Office for the Deaf and Hard of Hearing (ODHH) is an office of the 
Pennsylvania Department of Labor and Industry and is an excellent point of first contact. 
They provide advocacy, information and referral for individuals in the Commonwealth 
who are deaf, hard of hearing or deaf blind. Family members, caregivers and anyone 
seeking information for a person who is deaf, hard of hearing, or deaf-blind may contact 
this office. Services are provided free of charge. Four locations across Pennsylvania 
ensure that residents in all 67 counties have access to services. These offices are 
located in Allentown, Harrisburg, Johnstown, and Erie. For more information, including 
contact information for each office, training participants can visit the website of ODHH.   
 
Click on the link provided on the PowerPoint slide to visit this site: 
 
http://www.portal.state.pa.us/portal/server.pt/community/office_for_the_deaf___hard_of
_hearing/10371 
 
Step 3: 
(5 Minutes) 
The Bureau of Blindness and Visual Services (BBVS) is also housed under the 
Pennsylvania Department of Labor and Industry. Their mission is to “…assist 
Pennsylvanians who are blind or visually impaired gain the skills necessary to live and 
work independently in their communities.” They provide a variety of services to meet 
this mission, such as independent living skills, preparing for and obtaining employment, 
setting up a business, and specialized children’s services. Like the Office for the Deaf 
and Hard of Hearing, BBVS has offices located across the Commonwealth to better 
serve Pennsylvania residents with vision loss. These offices are located in Philadelphia, 
Wilkes Barre, Harrisburg, Altoona, Pittsburgh, and Erie. For more information, including 
contact information for each office, training participants can visit the website of BBVS. 
 
Click on the link provided on the PowerPoint slide to visit this site: 

http://www.portal.state.pa.us/portal/server.pt/community/office_for_the_deaf___hard_of_hearing/10371
http://www.portal.state.pa.us/portal/server.pt/community/office_for_the_deaf___hard_of_hearing/10371
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http://www.dli.state.pa.us/portal/server.pt/community/blindness_and_visual_services/10
367 
 
Step 4: 
(5 Minutes) 
 
“For people without disabilities, technology makes things easier. For people with 
disabilities, technology makes things possible.” (PA Initiative on Assistive Technology, 
http://disabilities.temple.edu/programs/assistive/piat/) 
 
Pennsylvania’s Initiative on Assistive Technology (PIAT) is a program of the Institute on 
Disabilities at Temple University. This program provides advocacy, public awareness, 
information and referral, and training to improve access to assistive technology for 
Pennsylvanians with disabilities.  
 
While PIAT provides a wide range of services, we want to focus specifically on their 
assistive technology lending library program. Assistive technology is loaned, at no cost, 
to any Pennsylvanian of any age who has a disability. Requests for devices can be 
made by the individual, a family member, or anyone who is helping the person with 
technology needs. This provides the individual with the opportunity to learn about and 
try a particular type of technology before buying it. Devices can also be borrowed by 
other stakeholders to educate and promote the use of assistive technology. 
 
Assistive Technology Resource Centers (ATRC) are located regionally throughout 
Pennsylvania. There are ATRCs located in Philadelphia, Pittsburgh, Camp Hill, Erie, 
Williamsport, Scranton, Washington, and Allentown. To find these ATRCs and 
additional information about PIAT training participants can visit their website. 
 
Click on the link provided on the PowerPoint slide to visit this site: 
http://disabilities.temple.edu/programs/assistive/piat/ 
 
Step 5: 
(20 Minutes) 
 
Tell participants they will now create a “Key Tips” job aid that they will be able to use 
when they return to their offices. Distribute Handout #12 (Key Tips When Working 
with Individuals with Hearing Loss and/or Vision Loss) and instruct them to make a 
list of at least three to five things they have learned that they consider helpful tools, 
resources or tips to remember when working with children and families with hearing loss 
and/or vision loss. Give them approximately 10 minutes to complete their list. 
 
After each participant has completed their list, have participants pair to share their key 
tips, then debrief quickly with the large group, asking participants to share their most 
useful tips, so others can write them down and add to their lists.  
 

http://www.dli.state.pa.us/portal/server.pt/community/blindness_and_visual_services/10367
http://www.dli.state.pa.us/portal/server.pt/community/blindness_and_visual_services/10367
http://disabilities.temple.edu/programs/assistive/piat/
http://disabilities.temple.edu/programs/assistive/piat/
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Section VII:  Summary and Evaluations 
 
Estimated Length of Time: 
20 minutes 
 
Learning/Performance Objectives: 
 Summarize course and learning objectives, answer questions 

 
Quality Service Review Indicators: 
 Practice Performance Indicator 4: Assessment and Understanding 

 
Method of Presentation: 
Lecture, small and large group discussion, large group activity 
 
Materials Needed: 
 Flip Chart Pads 
 Flip Chart Stands 
 Idea Catchers 
 Laptop 
 LCD Projector/Screen 
 Markers 
 Masking Tape/Poster Putty 
 Trainer-Prepared Flip Chart:  What’s In It For Me? 
 Trainer-Prepared Flip Chart:  Parking Lot 
 Handout #1:  Agenda/Idea Catcher (revisited) 
 Handout #13:  References 
 PowerPoint Presentation: 

o Slide #44: Questions? 
o Slide #45: Summary and Evaluation 
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Section VII:  Summary and Evaluations 
 
Step 1: 
(5 minutes) 
 
Engage participants in a discussion pertaining to their experience throughout the 
training, validate, and thank participants for sharing.  Ask participants to think about 
what they learned during the training and share the most valuable insights they gained. 
 
Review the What’s In It For Me? flip chart making sure that all points were addressed.  
Review the Parking Lot flip chart and assist participants in identifying any possible 
resources that may meet their needs. 
 
Trainer Note: You may wish to review the group’s responses throughout the day and 

note a few prompting questions to help with the discussion of the overall 
experience throughout the training. 

 
Step 2: 
(5 minutes) 
 
Summarize key learning points from the day and get participants’ feedback on the 
content of the presentation.  Show PowerPoint Slide #44 (Questions?).  Give 
participants the opportunity to ask questions.  Answer questions, address and validate 
comments. 
 
Step 3: 
(5 minutes) 
 
Distribute Handout #13 (References).  Tell participants that these are the references 
used to write this curriculum.  Participants should feel free to review them whenever 
time allows. 
 
Step 4: 
(5 minutes) 
 
Show PowerPoint Slide #45 (Summary and Evaluation).Distribute the course 
evaluations and ask participants to complete them. 
 
Thank participants for participating in the training. 
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